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CHAPTER I 
INTRODUCTION 
In the program of the 1960 m!aeting o.f the Nat.ional 
Council for the Soci~l·Studies which met at Boston, Massa-
chusetts, the following two topics for discussion were 
listed in this order; ''The Widening World and the Elemen-
tary Teacher 11 and "The Shrinking World and the Elementary 
. . 
Curriculum." At ·first' glance this seeming juxtaposition 
is somewhat humorous. Further consideration, however, 
results in the conclusion that although the two descrip-
tions of the world would appear to be in opposition, the· 
dire'ct1on of c~msideration of the themes -i,s· ~e same. In 
other words, because of various t~ctors su~~ as considerable 
scientific and technological deve~opment, specialization, 
mass production, modern communications and transportation 
and social, economic,_political and cultural interactions 
among peoples of the earth, the world ot 1961 is "shrinkingu 
. 
in terms of accessibility. It is nexpanding11 in terms of 
areas of knowledge to b~. considered and in the understanding 
required not only of the political, economic and social 
situations of the various nations in today's world, but in 
the understanding required of the peoples of the world by 
0 
0 
0 
their fellow e~tizens. 
The phrase, ttworld or 1961 tr has been employed. A 
brief consideration of this world is in order. f.he world 
is composed of many peoples, cultures and countries. fwoe 
thirds of the world's population is hungry. More than 
one-third of its popUlation is illiterate. T.here are more 
"colored. tt people in the world than 11whi te. " According to 
' .. . ' 
some authorities, the world's population is rapidly out-
stripping its resources. 
In this world of many forms or government, democracy 
and communism are the two major for.ms of government. Both 
propose a. method by Which man can gain freedom from want 
. 
2 
and hunger and live the so-called 1lJlappy" life. In 2000.A.D. 
will communism be the maJor governmental system and will 
students read about the Atomic Age of America as students 
today obJectively conside~ the Age ot Pericles? 
The United Nations 1s the most comprehensive etfort to 
date of cooperation among nations. Will it follow the course 
of the League of Nations or will it be able to resolve 
international politics Within a national framework? 
Not to be overlooked, indeed, is the fact that inter-
continental ballistic missiles, atomic. submarines and 
hydrogen bombs, to name only a few potential war weapons 
devised by man, are capable of e~terminating life on earth. 
There are those who maintain that there will never be a 
0 
0 
3 
Third World War because of this fact. Some would retort 
that the matter o:t a Third World War is ir~elevant ·in tod,ay1 a 
world since Russian ~nd Chinese communism have been steadily 
incorporating considerable portions of the earth's peoples 
and countries without employing th~ open strategy of war. 
Others would reply that the extermination of the human race 
is not so preposterous a ~henomenon when one considers that 
without the aforementioned potential war weapons, a Hitler 
was capable of murdering over eight million people. 
This in brief describes the world of 1961. How much 
do children know about this world in,whiCh they will grow 
up and for w.hich they will ultimately become responsible? 
~he United States, being one of the most powerful nations 
in this world of 1961 in terms of her technical knowledge, 
man power and standard of living, is, perhaps, more re-
sponsible than any other country in the world to educate 
her future citizens to understand the world in whi-?h they 
live. 
Statement of the Problem 
It is the purpose of this study to consider whether· 
(1) a program of international understanding should be 
fostered and developed bT the educational system of the 
United States as the foregoing ·analysis tends to indbate; • 
(2) whether this education should begin in the elementary 
0 
0 
school; and (3) whether international understanding can be 
developed througn principles of world understanding. 
Procedure 
4 
Thirty-one principl~$ of world understanding will be 
reviewed in six sixth grade social studies textbooks. The 
following is a composite listing of these principles of 
world understanding divided into three categories and derived 
f~om several sources. The division of these principles into 
the three categories was validated by two grad~ate classes 
1n social studies cd# the elementary school or Boston Univer-
sity. The ensuing arrangement of principles in categories 
was obtained When there was agreement on the part of the 
two groups or on the part of one group and the writer. 
I. We live in a world composed of many peoples~ 
cultures and countrieso 
• 
A. The way people live is in a large part 
the result of their heredity, geographical 
enviro~ent and traditions. · 
B. Within ~ country live people of differing 
ways of life and various ways of thinking, 
feeling and pelieving. 
c. People living in different lands speak and 
act in ~ national framework different from 
peoples in other lands. 
D. There are mO're non-Christians in the world 
than Christians. 
E. There are more 11colored11 people in .the world 
than "white. 11 • • 
. . 
F. Two-thirds of the world's population is hungry. 
0 
' 
0 
G. More than one-third of the wor~d 1 s population 
is illi terat,e. 
H. Countries are very much like people and are 
affected by their size, location, history 
and beliefs .. 
I. Standards of right a.nd wrong vary throughout 
the world. 
0 
5 
J. The entertainment of a country reflects its 
intellectual ~Qvel, its technical strides 
and the physical and spiritual Characteristics 
which 1 t e$teems. 
K. ~We live tn a world of many forms of government. 
L. Democracy and communism are two different forms 
Of government - two different ways of life; but 
both propose a method by which man can gain 
freedom from want and hunger and live a happy 
life. 
M. We have two and one-half billion neighbors. 
II. We live in an interdependent world. 
A. Men, no matter where they live in the world, 
face similar needs, desires and problems. 
B. Social, economic, political and cultural 
communications are-imperative in an inter-
dependent world. 
c. There are conflicts between countries, but 
people 1n al.l parts of the world are trying 
to learn to live peacefully together in the 
wor1d community. 
D. Man·ca.n reach by ai~ any point on the globe 
within 36 hours. : · 
E. Specialization and mass production in industry 
and improved means of transportation and com-
munication h~ve brought the peoples of the 
world into the closest proximity. 
F.. Nations rely upon each other for the exchange 
of raw materials and finished products. 
0 
0 
() 
G. A count~y 1 s domestic policy is dependent 
upon its foreign policy and vice-versa. 
H. The United Nations system is the most com-
prehensive effort to date of cooperation 
among na tiona. 
' I. Our actions at home are sources of propagand~ 
abroad. 
6 
J. Because of the vast and varied fields· of 
inquiry in today's world, most of the peoples 
in the world rely considerably upon specialists 
in every field of endeavo~ to interpret and 
interpolate ~acts, situations and intor.mation 
for them. · 
III. Changes are always taking place in society, yet 
they are usually gradual and may not be beneficial 
to man. 
A. Man has increased his control over his physical 
environment sufficiently so that he is no longer 
so completely at its mercy as in former times. 
B. Man throughout the centuries has been striving 
to conquer disease. 
c. 
D. 
F. 
G. 
H. 
Man's inventions and discoveries have increased 
his standard of living, his leisure and his 
power to produce and distribute goods. 
The various industries which a society has 
developed affect its citizens t li.ving habits 
and their political and economic thinking. 
Most of the nations of the·world are struggling 
for technical advances. 
The world's population is rapidly outstripping 
its respurces. 
Governments are created to coordinate certain 
social activities and to protect both the 
individual and the group. 
Many colonial countries of the world today have 
been and are attempting either through1peacetul means or revolution to become nations. 
~Sources from which these understandings have been selected 
are f0und in Appendix A. 
0 
0 
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These princ~ples of world understanding are considered 
significant for children to comprehend and will be analyzed 
in the following sixth grade social studiea textbooks selected 
arbitrarily: 
1 • Explorine; the Old World 
2. Homelands Beyond the Seas 
3. Living Tosether in the Old World 
4. , Nei58bors Across the Seas 
5. llorld Ways 
6. Yom. World and Mine1 
Orsanization 
~he organization of the remainder of the study will be 
as follows. Chapter Two will d$al with a prese~tat1on of 
the research material related to the topic. Chapter Three 
will consider the utilization of the thirty-one principles 
of world understanding in the above mentioned sixth grade 
SQcial studies textbooks. Chapter Four will summarize.and 
discuss the conclusions derived from the experiment. 
1A complete bib~1Qgraphica~ lieting of these books will 
be found in Appendix B. 
·o 
0 
0 
CHAPTER II 
REVIEW OF RESEARCH 
Investigation regarding the subjec~ o£ world understanding 
reveals that the following topics deserve consideration: 
1 • Pefinitions·of World Unde~standing 
2. Nationalism and Inte~nationalism 
3. Education and World Understanding 
. 
4 ,.. Primary and Elementary Education and 
World Understanding 
5. The Teacher1 s Role in Developing World 
UndE)rsta.nding. 
6~ ·The Concepts of Time and Space in Relation 
to World Understanding 
7. l'rograms of World Understanding ~&>.. s~~'Gr'q,_:., 
a. Objectives of Programs of World Understanding 
9. Approaches to Programs of World Understanding 
10. Activities in Programs of World Unde~standing 
Defin~tions of World Understandins 
Research material reveals these four terms - inter-
national relations, international understanding, world 
mindedness and world understanding • used sometimes 
interchangeably, sometimes with precise clarification. 
James T. Shotwell defines inte.rnational relations in the 
,. 
0 
0 
0 
following manner: 
••• International relations includes much more 
than politics of war and peace, or even of 
dealings in foreign market-places; it opens up 
cultural contacts and interchanges that affect 
the folk-ways of nations, and by cutting into 
habit makes for progress in the arts and sciences.1 
I. James Quillen defines international relations as 
11relations between nations. 112 Victor N. Noll also deals 
with this terminology When he states, 
The term international relations in educ.ation. • • 
includes activities and programs of various agencies 
9 
and organizations, both governmental and non govern-
mental, designed to develop and foster better under-
standing among nations through educational act1vit1es.3 
T.he Committee on International Relations of the National 
Education Association, the Association for Supervision and 
Curriculum Development and the National Council for the 
Social Studies attempts to consider the many facets of the 
term, i~ternational understanding. 
~!nternational understanding' is a broad term and 
necessarily encompasses many things. It does not 
~onnote the absence of national lQyalty nor an 
unrealistic approach to the world. Rather, i~ 
1James T. Shotwell, 11Interhational Understanding and 
International Interdependence, 11 International Understanding 
ThrOugh the Public-School Curriculum, Thirty-sixth Yearbook 
of the National Society for the Study of Education, Part II (Bloomington, Ill.: Public School Publishing Oompany,1937), p.3. 
2I. James Quillen, "The World Minded Citizen," Education 
for Democratic Citizenship, Twenty-second Yearbook.of the 
National Council for the Social Studies (Washington, D.o.: 
National Council for the Social Studies, 1951), p. 58. 
3victor N. Noll, "International Relations in Education, it 
Enctclopedia of Educational Research (3rd ed.; New York: The 
Mac~llan Company, 1960) , p. 73'4. 
0 
0 
includes the process ·of making students informed 
and loyal citizens or their own country - aware 
of the nature or the world in which they live, the 
relationship or their nation to the world as a 
whole, the forces that motivate national action, 
the life and institutions of other nations, and 
a host or other things that they may bring their 
intelligence and judgment to bea~ upon the problems 
of living in an interdepeudent world.1 
Howard E. Wilson and Miller R. Collings endeavor to 
define international understanding. 
The very term 'international understandingt is 
difficult to define with precision. It refers 
to a compound of emotional attitudes and intel-
lectual insights; tor some it seems to be identical 
with friendliness, and for others with coldly 
objective intellectual analysis. What is here 
meant by international understanding lies somewhere 
between these extremes of emotion and intellectuality. 
International understanding involves sensitivity t.o 
human relations, adherence to ethic goals, perception 
of national characteristics, knowledg~ of cultural 
contacts and interstate relations, a realization of 
the difference between the ideal and the actual, a 
sense Of continuity in time and of continuity in 
space, a deep loyalty~ to one's nation and the 
expectation of comparable loyaltt~a~ in the citizens 
of other nations.2 _ 
Leonard s. Kenworthy considers wor1d mindedness in the 
following manner: 
• • • World-mindedness is 1argely the development 
10 
lcommittee on International Relations of the National 
Education Association, the A.ssociation tor Supervision and 
CUrriculum Development and the National Council for the Sooial 
Studies, Education for International Unde standin in American 
Schools: Sussestions and Recommendations, Washington, D.c.: 
National Education Association, 1948), p. 9. 
2Howard E. Wilson and Miller R. Collings, "Education for 
International .Understanding," Social Studies in·the Elementary 
School, Fifty-sixth Yearbook·Of the Natio~al Society for the 
Study of Education, Part II {Chicago, Ill.: University of 
Chicago Press, 1957), P• 238. 
~of persons who can associate diffe~encea with 
friendliness rather than hostility •••• 1 
Delia Goetz defines the term world understanding in 
reference to its use in the elementary school. 
With children in the elementary grades it&orld 
understandingj~eans gaining some knowledge of 
and appreciation for people of other cultures 
in their own community and in other lands.2 
Ralph c. Preston defines world understanding thusly. 
World understanding is not world agreement. Nor 
does it require that we condone despicable acta 
ot individual foreigners or their governments. 
Nor does world understanding mean passive 
tolerance - which comes pretty close to indif-
ference. World understanding ~ mean knowing 
enough about the backgrounds and problems of 
other nations to know w~y they behave as they do.3 
Operational Definition 
For this study an operational definition of world 
understan~ing is in order. ~he following definition will 
apply throughout this study4 
World understanding involves the understanding of the 
customs, traditions, ways of life and institutions of the 
peoples of a nation in terms of their affect upon the 
judgments and thinking of these peoples in their contact 
with peoples of other nations of the world; and a.~v;:~ 
1Leonard s. Kenworthy, "Assignment: The World," 
Educational Leadership, Vol.·XI (January, 1954), p. 214. 
11 
2Delia Goetz, "World Understanding 1n the Elementar;y 
S.rades, 11 Educational Leadership, Vol. VIII (October,1950J, p. 14 • 
. 
3RaJ.ph c. Preston (ed.), Teach15}S World Understanding; (New York: Pren~ice-Hall, Inc., 1955 , pp. 200-201. 
comprehension or the similarities and differences or the 
peoples of the world, politically, economically, socially, 
culturally, morally and spiritually. 
Nationalism and Internationalism 
12 
The relationship between nationalism and internationalism 
deserves consideration. The world today is composed of nation 
states whose educational systems include an appreciation and 
love for one's nation. At the same time, we live in.an 
. ' interdependent world. Are nationalism and internationalism 
necessarily oppo~ed? 
William G. ~arr maintains that education tor world and 
national citizenship have the same objective, namely, 11human 
. 
welfare" and that both world and national citizenship 11use 
. 
• 1 • 
the same method of enlightenment." Thus he employes the 
analogy that teaching world citizenship does not contradict 
t:~1',· the teaching of national citizenship in the same way tha~ 
teaching a student to love his country does not impede or 
repudtate teaching a student to love his parents.1 Further-
more, Mr. Oarr extends the basic relationship betw~en ~e 
two type.s of citizenship. He states, 
The individual who displays the most interest in 
the welfare of the community in Which he l.ives may 
be depended upon to render the best service to the 
state in which his ~ommunity is located and to the 
1Wil1iam Gr Carr, Education for World Citizenship (Cal-
ifornia: Stanford University Press~ 1928), p. 10. 
'0 
0 
0 
country of which his state is a part. Likewise, 
the best citizens of the nation may be expected 
to yield the most intelligent participation in 
the affairs of t~e larger world commun1ty.1 
Henry Lester Smith and Leo Martin-Chamberlain are of 
13 
the opinion-that there is no basic conflict between patriotism 
and world understanding. Indeed, they maintain that one may 
pay homage to both these concepts without necessarily lessening 
the allegiance to either one.2 
Paul Monroe brings out the point that whether we like 
it or not, nationalism is a basic foundation of educatton and 
thus our schools are founded and orientated with a nationalis-
tic basis.3 He asserts that ~tionalism, patriotism, informed 
citizenship and internationalism are compatible. He emphasizes, 
however, th~ t the only e~fe cti V.e·~~tea.e~ing a:n t~nter.E.arbi.Ona:l~am 
:i1S.!::~·t~O.ughtiJ:iS}til.onaltisnt. n4 
Esth'r C~ukin Brunauer states that education for 
developing~.national and international attitudes share many 
tibid~, p. 11. 
---::a . I 
2He~y ~ate~ Smith and'Leo Martin Chamberlain, ~ 
Analtais of.the Attitudes of American Educators and Other! 
Toward a Pro~ram of Education for World Friendship and 
Understandiniit Vol. v, No. 4 (Bloomington, Indiana: Bul-
letin o~ ~~ .S9~ool of Education, Indiana University, 
Bureau-of Cooperative Research, ~rch, 1929)- pp. 7•8. 
3Pau~ Monroe, ''Nationalism, Patriotism, Informed 
Citizenship and International Understanding," International 
Understanding Through the Public-School Curriculum, Thirty-
sixth Yearbook of the National Society for the Study of 
Education, Part II (Bloomington, Ill.: Public School 
Publishing Company, 1937), P• 25. 
4rbid., p. 24. 
0 
0 
characteristics, but differ in one signifi~~~~$~~~. 
"· • • There has not yet come into existence the world 
community as a political unit with recognized author~ty 
and the right to claim loyalty to its institutions. 111 
I. James ~uillen maintains that the claim that the 
development of "world minded citizens" will lessen loyalty 
. 
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to the United States~.is unfounded. According to him, "whole-
some internationalism is based on ltholesome nationalis~. "2 
Mr. Quillen discusses one significant aspect of the problem. 
A citizen from the political point of view is 
technically a ~ember of a government who has the 
right to vote for political issues. .This is the 
sense in which we speak ot local, state and 
national citizenship. In this sense, h3wever, 
world citizenship does not exist •••• 
Mr. Quillen further states that the lack of such world 
citizenship in the technical sense "makes the development of 
world minded citizens even more crucial •••• u4 Indeed, he 
't. '(" ~ 
maint~ins that 11good worl.d citizenship is an extension of 
good local and ~ational citizenship. 115 Mr. Quillen argues 
1Estner Caukin Brunauer, 11 T.he Development of International 
Attitudes," International UndePstanding ThrOUgh the Public-
School Curricumum, Thirty-sixth Yearbook of the National Society 
for the Study of Education, Part II (Bloomington, Ill.: Public 
School Publishing Company, 1937), p •. 25. ·· 
2Quillen, op. cit.~ p. 58. 
3 Ibid., p. 52. 
-4 ~., p. 53. 
5I. James Quillen, 11 Cultu.r'al Pluralism-International," 
Educat~on.for a World Soaiety: Promising Practices Today,. 
Eleventh Yearbook of the John Dewey Society (New York: 
Harper & Brothers, 1951), p. 33. 
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that a world minded citizen must have deep roots and loyalt~1 
for his own country. If he does not posse~these quali~ies, 
he probably will be of no real assistance in international 
affairs "because he has no i'irm foundations for his world 
point of view and is unable to comprehend the problems 
involved in achieving the brotherhood of man. ff1 
. 
Trygve Lie agrees with F.aul Monroe when he maintains that 
> ( 
education is an instrument ot the nation state and thus has 
required the development of national loyaltyT in its citizens. 
He comments, however, that since 1945, the responsibility oi' 
the n~tions cooperating in the United Nations has enlarged 
and he pleads tor a similar enlargement and extension dn the 
part oi' national educational systems for developing a broader 
conception of citizenship. 
This wider loyalty oi' a citizen of a Member State, 
of the United Nations in no way reduces the im-
portance Of national citizenship. It broadens and 
deepens its importance. It asks i'or a broader an~ 
a richer loyalty, for it adds to the original nati'onal 
sentiment a new and vital element, loyalt~" to the 
nation as it assumes its wider responsibilities in 
the whole co-operating family of nations.2 
c. P. Hill concerns himself With the problem of whether 
history, which has been primarily focused upon the development 
of national interests, will become distorted if it serves 
1Quillen, Education for Democratic Citizenship, Twenty-
second Yearbook of the National Council for the Social 
Studies, p. 59. 
2Trygve Lie, ••Impact of the U.N. on Educa,tion, 11 Phi 
Kelta Kappan, Vol.·XXXIII (May, 1952), p. 411. , ---
0 
0 
world minded objectives. Mr. Hill replies, 11The answer 
is emphatically 1no.•n1 He like Paul Monroe and Trygve 
Lie agrees that the1rain1ng for national citizenship is 
a primary goal of education. Mr. Hill argues, however, 
that because of such factors as modern communication, 
scientific progress and technical c~ange, the citizen of 
today 1a world must 11 concern himself with problema that 
transcend national frontiers.u2 
Carleton Washburne contends that patriotism and 
16 
world mindedneaa are not two conflicting ideas, but rather 
they complement each other. This is his feeling in as muc~ 
as 11na.tional patriotism does not imply lack of good c~tizen­
ship in the home, the community, or in the state.u3 
Leonard s. Kenworthy also believes that national and 
international loyalL~s~ do not contradict each other, but 
rather they are compatible. 
Our boys and girls must be educated in loyalt~~ 
to the highest ideals of our ow.n country and to 
the world community. If these aims are kept in 
mind, children will discover that the welfare of 
the United States and the welfare of the world 
are inextricably interwoven.4 
1c. P. Hill, "Suggestions on the Teaching of History," 
Towards World UndePstandin5, No. !X (Paris: Unesco, 1953), 
p. 10. 
2Ibid., pp. 8-9. 
3oarleton Washburne, The World's Good: Education for 
World-Mlndedness (New Yorks The John Day Company, 1954), p. 272. 
4Leonard s. Kenworthy, Introduci Children to the World 
in Elementar and Junior Hi Schools New York: Harper & 
Brot~ers, 195 , p. ix. 
0 
0 
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Howard E. Wilson and Miller R. Collings also agree that 
.there is no conflict between the development or national 
sentiments on the one hand, and international understati4ing 
on the other. They maintain, "Indeed, the tullest possible 
insight into his own nation is the beginning of Wisdom in 
world affairs for the citizen.u1 
Ralph c. Preston also agrees that there is no conflict 
between the building of patriotism and international under-
' 
standing. He maintains that it is futile to develop friendly 
sentiments in a child for foreign peoples if the child does 
not first love his own country. Mr. Preston contends, 
. 
dur task is twofold: to build in chi'ldren (1) a 
pride in and loyalt~ff to their country and a love 
for its environment, traditions, .and aspirations; 
and (2) a feeling of friendly cQncer.n and under-
standing toward peoples in other lands.2 
Summary 
From the data presented, it would appear that nationalism 
and internationalism ar~ not two opposing and conflicting 
concepts in today's world of 1961 with its modern methods 
of communication and transportation and adW-and~d~~g~ 
. 
scientific and technological achievements. Furthermore, 
it. would seem that the development of international sentiment 
1Wilson and Collings, op. cit., p. 247. 
2Ralph c. Preston, Teachins Social Studies in the Elemen-
tary School (1st rev. ed.; New York: Holt, Rinehart and 
Winston, 1960), P• 207. 
0 
0 
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is not possib1e without a firm understanding and love for 
one's own country. 
Education and World Understandins 
What role does American education have in relation 
18 
to the development of world understanding? Indeed, a more 
fundamental question is - Can American education assume the 
responsibility in terms of its philosophy and educational 
objectives of undertaking this task? Evelyn and John Dewey 
consider their world enlarged and complicated and they'warn 
that a school curriculum which does not consider the changes 
in environment can only be partially successful. 11The subject• 
matter of the schoolroom must be enlarged to take in the new 
elements a.nd needs of society."1 
In writing about the League ot Nations or any other 
international agency for encouraging universal peace, William 
G. Oar~ main~ains that it must be obvious to the educator, 
the diplomat and the layman that 11without the support of the 
educational forces of the world, no scheme W-hatever can hope 
for complete success."2 
Henry Lester Smith and Leo Martin Chamberlain in com-
piling and analyzing the attitudes of American edUcators 
1Jobn Dewey and Evelyn Dewey, School of To-morrow (New 
York: E. P. Dutton & Company, Inc., 1915), p. 171. 
2oarr, op. cit., p. 6. 
0 
0 
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and businessmen in regards to a program of world understanding 
conclude, among other things, that edUcation provided by 
the schools and supplemented by the church, press, govern-
ment and the home may be a slow process indeed by which to 
introduce changes in society, 11but it is probably the most 
sure and permanent one. u 1 
Paul Monroe maintains that 
• • • disarmament of the mind depends upon the 
good will to all other people; that this in turn 
depends upon the understanding of other peoples-· 
their character, their situation, their ambitions, 
their objectives and the~r needs; and that with 
such understanding would co~e the informed citizen-
ship upon which would in turn be based a perfect 
international understanding as well as a true 
natiOnalism and valid patriotism. It may be 
posited further that all this can be obtained 
and established only through the process of 
educa~!on. 2' 
<. 
Mr. ~onroe further states that these qualities cannot 
be obtained from education as it existed in the past or as 
it exists today, and he pleads for a formulation of the kind 
of education that will produce 11 the patr.iotically infor]Jled 
and motivated citizens with the.inter.nationa.l understanding 
tbat is desirable and necessary."3 
Walter M. Kotschnig, although dealing in the main with 
the world as it existed in 1944, offers some significant 
1.BJIW:bha,.ngp.Qh,~ae:rl~1nj J:op. cit. ,- · p. 39. 
2Monroe, op. cit., p. 14. 
3~., p. 15. 
0 
0 
·. 
points relative to the problem. He states that we must 
all have a clea~ conception of what we exPect of our 
educational system and what is beyo~d its power. While 
maintaining that we cannot expect child~en to become 
experts on international affairs, we can give them some 
understanding of the w.orld situation today. 
What we need is a general frame of reference, 
a compound of certain b~oad facts and prin-
ciples which a~e as important as they a~e 
simple, and which a~e within the g~asp of the 
immature mind. ·xr at the same time we succeed 
in inculcating a respect for the expert in 
international affairs, we shall have gone a 
long way in creating the presuppositions tor 
an enlightened public opinion on matters 
international which will give force to an 
intelligent to~eign policy.1 
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Harold Benjamin, writing in reaction to the recurring 
difficulties caused by the Korean War, states that conditions 
can be'borrected bY education.u2 Furthermore he stipulates 
that the type of education which is needed is one based on 
understanding. 
I. James Quillen concludes that it is the task of 
education to seek "to reduce et~ocentrism and to increase 
knowledge and appreciation ot other cultures and mutual 
1walter M. Kotschnig, "Education tor a New World Order, 11 
Citizens for a New World, Fourteenth Yearbook ot the National 
Council for the Soc~ Studies (Washington, D.o.: National 
Council for the Social Studies, 1944), pp. 114-115. 
2~arold Benjamin,· 11Educ~tion's Role in the World Crisis,., 
Educational Leadership,.Vol. VIII (October, 1950), p. 5 
c 
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respect among all human beings. tt1 
George a. Counts believes that education has a positive 
role to play in developing world mindedness when he states, 
"We need a.n education that will prepare. • • for participa-
tion in world citizenship."2 
Trygve Lie maintains that education has the task of 
leading "men everywhere to recognize themselves and all 
other me~ as part of a world group.u3 
Carleton Washburne states three essential foundations 
of education: 
To give every child, every individual, the 
maximum possible opportunity for self-
expression, to develop in each one as deep 
a sense of security as possible, and to help 
each one towards social integration - these 
three things are the basic foundations of 
education.ZJ. 
He asserts that if education produces persons with the 
11know how" for living happily and successfully, they ldll 
. . 
be able "to co-operate ldth their fellows toward a better 
world-so~iety."5 
1Quillen, Education for a World Society: Promisin5 
Practices Today, Eleventh Yearbook of the John Dewey·Society, 
p. 32. 
2George s. Counts, 11Education for a World Society," 
Education for a World Soaiet : Eromisin Practices Toda , 
Eleventh Yearbook of the·John Dewey Society New York:· 
Harper & Brothers, 1951), P• 10. 
3L1e, op. cit., p. 410. 
4washburne, op. cit., p. 15. 
5Ibid. 
-
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Leonard s. Kenworthy considers "a.refinement of loyaltjiw 
to our nation and the development of loyalt~~ to humanity 
are top priority aims of education in our times.n1 
Harlan Cleveland assumes the task of American education 
to be twofold. He maintains that our educational system _ 
must stress the relativity of American values and secondly 
that it must teach cultural empathy, or the ~bility to get 
inside another's skin· 11and look at the world through his 
eyes. 112 
Summary 
In conclusion, it would appear that education is indeed 
responsible for the development of world understanding. 
Research indicates that world understanding cannot be 
I 
built within the students of America until educators and 
laymen alike realize the significance of changing our 
educational objectives to meet the needs of today's and 
tomorrowts world. 
Primary and Elementary Education 
and World Understandins 
Since it has been suggested that education must assume 
1Kenworthy, Introducing Children to the World in Elemen-
~ary and Junior Hi5h School, p~cix. 
2Harlan Cleveland, "The Real International World SJld the 
Academic Lag," New Viewpoints in the Social Studies, Twenty-
eighth Yearbook of the National Council for the Social Studies (Washington, D.C.: The National Council for the Social Studies,· 
19 58 ) ' p. 1 8 6. 
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~0 the responsibility for the development of world understanding, 
where in the educational ladd~r. is this development to 
commence? 
0. 
0 
Margaret McGrath contends that this development should 
begin in the lower grades. She maintains that "world Ininded-
n~ss begins in the daily experiences of the individual in the 
home, the school, and in the neighborhood. • •• 111 Furthermore 
she states that the development of world mindedness is as 
much the responsibility of the nursery school as of the 
college. N!ss McGrath affirms, 
The basic job in the primary grades is not to teach 
world mindedness directly, but rather to lay the 
groundwork for a later teaching of internationalism 
by building ~emocratic attitudes .and habits of' 
cooperation. 
With the above evidence she repudiates the idea that because 
children in the lower grades have no concept of time and 
space, they are not capable of developing world understanding. 
Corinne D. Harper agrees with Miss McGrath when she 
states that a program for world understanding must begin 
at the primary level. 
If' we are to build good will among a~l people, 
if we are to produce world-minded citizens, if 
we are to develop intelligent optimism in attacking 
world problems, we must provide a program beginning 
1Ma.rga.ret McGrath, rtother Lands and Peoples in Programs 
:f'or the Primary Grades,". Improving the Teachip.s of World 
History, Twentieth Yearbook of the National Council for the 
Social Studies (Washington, D.o.: National Council for the · 
Social Studies, 1949), P• 31. 
2Ibid. 
-
·o 
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at the primary level, which will build these 
ideas throughout the entire school experience 
ot the ehild.1 
24 
Lavone A. Hanna maintains that education for deve~oping 
world mindedness cannot be neglected at any grade level. 
She advocates a continuous program to be bui+t throughout 
the curriculum and insists, where needs require, upon the 
addition or subtraction of courses. as the individual case 
may be, for implementing such a program.2 
Ralph c. Preston affirms that primary teachers have 
a professional responsibility in preventing prejudice and 
preparing the menta1 ground "tor fertile growth of under-
standing.n3 
There are other sources who argue that the proper 
place to develop world understanding lies in the elementary 
school. The Educational Policies Commission asserts that 
the elementary school which is related to the world com-
munity and yet has a firm foundation in the community 
1cor:!:nne D. Harper, "World History, Peoples and 
Oul tures in Programs for Intermediate and Junior High 
School Years," Improv1ns the Teachine; ot World History, 
Twentieth YeaPbook of the National Council for the Social 
Studies (Washington, D.c.: National Council tor the 
Social Studies. 1949), p. 38. 
2tavone A. Hanna, "Curriculum Proposals. :f'or Inter-
national Education," Educational Leadership, Vol. VIII 
(October, 1950), p. ·19. 
3P.reston, Teachips Social Studies in the Elementary 
School, p. 210e 
will b~ the "greatest contribution to life in the next 
generation.,; 
Loretta E. Klee maintains that because the modern 
elementary school has a curriculum which emphasizes social 
liVing, it is ideal for laying the foundations for world 
understanding. She supports her argument asme defines 
the problems of world peace and friendship in terms of 
human adjustments both mental and social. 2 
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Delia Goetz approaches the problem from another aspect, 
namely, empathy. She insists that in order for a child to 
become acquainted with a person from another culture, the 
child must be able to put himself in that person's place, 
to think and feel as that person, not to know many isolated 
() and seemingly irrelevant facts about that person's country. 
0 
Miss Goetz thus asserts that the elementary school child 
is in a position to empathize as he is 11particularly sensitive 
to other people, eager to find out about them, how they live, 
what they eat, what their schools are like, how they earn their 
living, what they do for fun.u3 
1Educational Policies Commission, Education for All American 
Children (Washington, D.o.: National Education Association and 
the American Association of School Administrators. 1948), p. 279. 
2 Loretta E. Klee, ttAs the Twig Is Bent. • • Experiences 
in the Lower Elementary.Grades," Social Education, Vol XIII 
(April, 1949), P• 163. 
3Goetz, op. cit., p. 15. 
0 
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Loretta Klee Schell continues along this line of 
thinking w.hen she states that modern communication and 
transportation have brought many aspects of the world 
within the grasp of American children. She cites examples 
of families or members of families traveling to different 
countries in the world; of goods manufactured in all parts 
26 
ot the world; of television, radio and newspapers communicating 
local, national and international news; all of which associate 
the child w1 th the world around;.him. 1 
Howard E. Wilson and Miller R. Collings, like 
Lavone A. Hanna. maintain tha. t education for world mindedness 
cannot be separated from the general flow of education • 
.,International understanding is not a separate segment 
of pe~sonality growth and cannot be achieved in a. single 
segment of the school program. u2 
Wilson and Collings insist that the foundation for 
edueation in world understanding must be ldd by the "elemen-
tary school in its total program for developing intellectual 
and emotional maturity in pupils •••• 3 They state, 
The ~~ementary-school program can no more ignore 
international ,relations as an important interest 
1 tor~:tta IO.ee Schell, 11Develo:p,ing International Under-
standing +n· the Elementary School, ' Approaches to an Under-
standing of World.Affairs, Twenty-fifth Yearbook of the 
National QQuncil for the Social Studies (Washington, D.C.: 
National Council for the Social Studies, 1954}, p. 315. 
2 . " Wilaon and Collings, op. cit., p. 238. 
0 
0 
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for the whole curriculum and as a substantive 
area from which curriculum materials should be 
drawn than it can ignore the locality or the 
family or other major social influences. The 
genera tiona now to be educated in Ame·ri can 
schools cannot escape the international ~ield. 
Whatever qualities of sensitivity, insight, and 
skill may be acquired by pupils will be called 
iptn use by the continuing problems of inter-
national affairs. From that, there ~s no escape 
in a country situated as is the United States.l 
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Ralph o. Preston asserts that because of today 1s modern 
means of communications~-: children 11move back and forth 
between the immediate and the remote, the pnesent and the 
past. 112 Indeed the student of the elementary school has the 
facility of moving from his community to the world outside 
hi a community. 
Summary 
In conclusion, there is some disagreement as to whether 
the teaching of the development of worl~ understanding should 
begin at the primary or ~~aHa~~ level. Furthermore, it 
is difficult to discern at times whether particular authors 
are referring to "elementary school" as the.intermediate 
grades or as the primary and ~temadia.'t• grades combined. 
At any rate, all~of the sources agree that the founda-
tion for teaching world understanding should be laid and 
developed before the junior high school level. Finally 
1Ibid. 
-2P.reston, Teachin5 Social Studies in the Elementary 
School, p. 211. 
(:> most sources assert that because of modern communication 
and transportation the world has been brought within the 
horizon of the elemeutary school student. 
The Teacher's Role in Developing 
World Understanding 
< 
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In order to consider the role of the teacher in regards 
0 
0 
to world understanding, the subject will be approached in 
terms of the function and responsibility of the teacher. 
Paul Monroe states, 
The great function of the teacher is to develop 
in the mind of the youth an ability to think and 
to weigh evidence, to develop an open-mindedness 
to all sides of the question and an interest in 
the outstanding·social and political problems 
that his generation has to face.1 
Mr. Monroe concerns himself with the problem of the 
teacher becoming an instrument of proaganda. He maintains 
that when a teacher indoctrinates his pupils with a 
particular point of view, the situation is fatal to the 
independence of the teaching profess1on.2 
Mr. Monroe also deals with the problem of training 
teachers in terms of developing in students a consciousness 
of world citizenship. Thus he insists, 
' 
o • ·~ ·IJ.he only way that we can make progress towards 
an effective citizenship on a world basis is to 
1Monroe, op. cit., p. 24. 
2 Ibid., P• 21. 
-
0 
insist upon the instruction or teachers in 
all. • .major problems, and the training of 
teachers to impart this. • .information in 
order to develop in the pupils that are en-
trusted in their charge a similar kind of 
open-mindedness and desire tor investigation. 
Thus, in time, we shall develop attitudes in 
the people in general which will produce 
citizenship that is both national and world-
wide in its scope and effectiveness.1 
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·~ Leonard s. Kenworthy maintains that the teacher is the 
foundation or education and it is with the teacher that an 
endeavor to develop world understanding must begin. The 
following is a composite listing or characteristics and 
requirements for world minded teachers which ~. Kenworthy 
has devised: 
1. The world-minded teacher is an expert in 
democratic human relations. 
2. The world-minded teacher is appreciative of 
other countries and other cultures. 
3. The world-minded teacher is an informed 
participant in efforts to strengthen the 
United Nations and to achieve world com-
munity. 
4. The world-minded teacher has a faith which 
undergirds his work for the creation of 
world community.2 
5• The world-minded teacher is an integrated 
~ndividual, skilled in the art and science 
ot human relations, and conscious of the 
wide variety of behavior patterns in the 
world to which he may have to adjust. 
1Ibid., P• 24 • 
. 2teonard s. Kenworthy, World Horizons for Teachers (New 
York: Teacher's College, Columbia University, 1952), pp. 7-20. 
6. The world-minded teacher is rooted in his 
own family, country, and culture, but is 
able to identify himself w~th the people~ 
.of other countries and cultures. 
7. The world-minded teacher is informed about 
the contemporary world scene and its his-
torical background and concerned about 
improving the conditions of people everywhere. 
8. The world-minded teacher is convinced that 
international cooperation is desirable and 
possible and that he can help to promote 
such cooperation. 
9. The world-minded teacher is an intelligent 
participant in efforts to improve his com-
munity and the nation, mindful of their 
relationships to .the world community. 
10. The world-minded teacher is clear in his 
own mind as to the goals of education for 
international understanding, conversant 
with methods and resources for such programs, 
and able to help create world-minded children 
and youth. 
11. The world-minded teacher is buttressed by a 
dynamic faith or philosophy or life whose 
basic tenets can be un1versalizea.1 
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~~vd Anderson states that it is the teacher1 s respon-
sibility to set standards which will allow children to 
discuss information objectively, choose among alternatives 
and make responsible decisions "arrived at democrat1cally.n2 
1Leonard s. Kenworthy, "Developing World-Minded Teachers, 11 
Approaches to an UnderstandinS of World Affairs, Twenty-fifth . 
Yearbook of the National Council for the Social Studies (Wash-
ington, D.c.: National Council for the Social Studies, 1954), 
pp. 397-400. 
2Homrd Anderson, nneveloping an Understanding of World 
Affairs, 11 Approaches to an Understanding of World Affairs, 
Twenty•fi~th Yearbook of the National Council for the Social 
Studies (Washington, D.c.: National Council for the Social 
Studies, 1954), p. 9. 
0 Carleton Washburne agrees with Mr. Anderson when he 
maintains that through reading, questionin~, discussing 
and "every means available" youngsters, with the teacher's 
. . 
aid, may "get the implications of what they are seeing, in 
• 
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terms of man's vastly complex, but intensely real, world-wide 
interdependence. 111 
Leonard s. Kenworthy insists that a greater opportunity 
falls upon the schools o~ today than ever before. He exclaims 
that world minded teachers are needed to introduce "the next 
generation in a competent, effective and understanding way to 
the world community in which they are living and will continue 
to live well into the twenty-first century."2 
Howard E. Wilson and Miller R. Collings also contend that 
() the role of the teacher in developing world understanding is 
paramount when they state, "Only on the foundation o'f an 
. 
understanding of their teachersf part of the nature of other 
cultures and of international relations can a program of 
elementary-school education in this .field become v1tal.u3 
Summar:x; 
ih conclusion, the data presented in~atea that ·the 
teacher plays a fundamental and instrumental role in the 
1washburne, op, cit.~ pp. 57-58. 
2xenworthy, Introducing Children to the World in the 
Elementary and Junior High Schools, P• 205. 
~ ~Wilson and Collings, op. cit., p. 250. 
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development of world understanding in the elementary school 
youngster. Sources agree that in an atmosphere of open-
mindedness produced by the teacher, questions, discussion 
and choice of alternatives can be arrived at objectively 
through the democratic process. 
The Concepts of Time and Space in Relation 
to World Understanding 
32 
In order for the elementary school student to perceive, 
to some intelligent degree, the role which his world plays 
in the scheme of events, he shoUld comprehend the relation-
ship between the culture in which he lives and its dependence 
upon the cultures of the past. In other words, he must 
understand th~ relationgof the past and the present. 
This understanding results, maintains Frederick Pistor,· 
••• in the formation of time concepts. If pupil 
understanding is not present at early levels of 
maturity, it is futile to study the past too 
early in the life of the child. On the other 
hand, if time concepts are acquired only 
through a certain type of instruction in his-
tory and chronology, then the schools should 
provide it. 1 
Edgar B. Wesley and Mary A. Adams stipulate, 
. 
The significance of persons, events, inventions, 
trends and movements depends upon their being 
located in time and place. This condition does 
not mean that these two factors must continually 
be stated with respect to every particle of 
1Frederick Pistor, "Measuring Time Concepts of Children," 
Journal of Educational Research, Vol. XXXIII {December,1939), 
p. 293. 
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content; it does mean that the significance of 
realities in the social studies depends upon 
the setting and the time sequence. They must 
be implicit or explicit in studying all social 
materials. 1 
Age Identification between 
Past and Present 
33 
With these thoughts in mind, the age at which children 
are capable to develop and identify the past as different 
from the present will first be considered. 
Frederick Pistor maintains that passing from the meaning 
of time words in the ordinary usage to the comprehending of 
chronology and the arranging of hietorical periods is a 
difficult procedure for the elementary sChool child. He 
contends that not until the age of eleven are children 
able to distinguish the past from the present; and not until 
tha.t~gge do ·they-adhere much to the "subdivisions of the 
past, or period history."~ Pistor further states that 
even for many years after the age of eleven, students do 
not really comprehend dates. 
Perry Spiro s~ipulates that children below the ages of 
' 
eight and nine ncan hardly distinguish past from present."3 
< ' ' 
• 
He als9 considers that children "below the age of eleven 
have difficulty in thinking of historical data in terms of 
1 Edg~r B. Wesley and Mary A. Adams, Teaching Social 
Studies in Elementary Schools (1st rev. ed.; Boston: 
D. c. Heath and Company, 1952), p. 103. 
2 ~stor, loc. cit. 
3;pert-y· Spj:ro, "Chronology: A Blind Spot in the Social 
Studies," HiS,h Points, Vol. XXX (June, 1948), p. 27. 
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development of time. 111 
Corinne D. Harper states that nine-year-olds have 
developed a limited conception of time and that it is not 
until approximately the sixth grade that pupils can be 
ready for a chronological treatment. 2 
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Edgar B. Wesley and Mary A. Adams distinguish between 
the conception of, time and the conception of chronology 
and maintain that the former develops at an earlier age.3 
• • .A rather sharp distinction should be made 
between ~ and chronolOSl• The young child and 
the pupils of the primary grades soon learn com-
parative time by such words as - first, ~' ~' 
nis£t, summer and tomorrow. They become aware of 
clocks, calendars, appointments, and obligations. 
But prior to Grade VI they have almost no sense of 
: chronolog~, i.e., the arrangement of events in 
sequence. 
Wesley and Adams state that the concept of time evolves 
through three stages: (1) the associative or comparative 
stage, (2) the spatial stage, and (3) the mathematical 
stage. 
The associative stage is the one in which the 
concept of comparison is uppermost. The child 
plays while his mother prepares lunch; he starts 
to school ~ the bell rings; it is 1952 ~ 
he writes a letter; Washington cut down a cherry 
tree ~he was a boy. The pupil learns 1492, 
1607, 1776, and 1914, but he learns them as mere 
1Ibid. 
-
2Harper, op. cit., pp. 38-39. 
3wesley and Adams, op. cit., p. 302. 
4Ibid., PP• 301-302. 
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nonsensical numbers arbitrarily associated with 
~vents.. The events may be significant but the 
dates become so onmy afterbng and repeated 
exposure to them. The associative method can 
finally result in a sensear chronology, but it 
will always entail effort; the person who uses 
this method onlliy will always regard dates·as a 
kind of assignment, as an artificial connection. 
~method has no logic, no system; it erects 
no categories and so is subordinate to the event 
with which it is associated, 
Some persons conceive o~ time as having a 
spatial basis. A week is a row of seven days 
across the face of a calendar •••• The familiar 
time line is an attempt to clarify time by 
reducing it to space •••• For some pupils the 
time line remains a distance line, for he fails 
to translate the distance into time. 
The person who conceives time in mathematical 
terms senses a date as a ~uantity. Having some 
mental imagery for numbers, he merely translates 
the quantity or number, one thousand six hundred 
and seven ( 1 607) , for example, into a ~· This 
scheme is systematic; it is sequential; it pro-
Vides categories; it facilitates associations, 
causal connections, ~nd interpretations. It is 
doubtful 1~ one can build up a very clear or 
significant sense of chronology without a pattern 
which has a mathematical basis.1 
c. P. Hill maintains that a sense of time, especially 
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a sense of historical time, develops comparatively late in 
the average person. He affirms that a child may learn a date 
accurately, but fail considerably, if not completely, to 
understanding·the dimension it rep~esents. The child 
"sees human history, so to apeak, as a flat panorama withoUt 
perspective, and hence, for example, causal relationships 
in tb.e past lose much of their meaning for him."2 
t!J2!.9.., p. 303 • 
• 
2Hill, op. cit., pp. 23-24. 
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J. A. Lauwerys agrees that children of nine or ten 
years of age will have no real conception of 11 the meaning 
of a time span longer than a, few years. 11 He contends that 
they may be able to place events into a correct order, but 
they will not be able to understand "what the interval 
between them means; and they will be only beginning to 
understand the differences between generations. n1 • •• 
Directed Learning and Maturity 
Directed 1ear~ng and maturity in relationship to 
developing a sense of time in the~ementary sChool child 
will next be considered. Mary G. Kelty from a study based 
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on the use of time expr~ssions in one hundred primary readers, 
which she assumed children knew, has attempted to ~cern 
whether elementary children comprehended these time term~. 
She concludes that the children seem to l~arn the majority 
ot the time words from reading books other than textbooks and 
from "general experience rather than from school instruct1on."2 
Frederick Pistor studied two sixth grade groups composed 
of three hundred and twenty pupils equalized by general 
intelligence, reading ability and achievement from report 
cards. One group in the fourth and fifth grades studied 
1 J. A. Lauwerys, "History Textbooks and International 
Understand!~, 11 Towards Wo.rld Understanding, No. XI (Paris: 
Unesco, 1953), ·P· 54. 
2 Mary G. Kelty, ttTime 
of the Elementary School. 
Vol. XXV (March, 1925), p. 
Expressions Comprehended by Children 
I,11 Elementary School.. Journal, 
615. 
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history and chronology; the other group, studied geography. 
Two tests were given, one at the beginning of the sixth 
grade and one at the beginning of the seventh grade. The 
results of the study illustrate that directed training in 
history and chronology have 11no effect on the acquisition 
of time concepts of.children between the mental ages of 
10 and 13, when such training was given in grades four, 
five and six. tt1 
Mr. Pistor admits that it is impossible to control 
out-of-school influences and thus states that one cannot 
conclude that time concepts uare learned only through 
maturation. "The factoJ:> of maturation rather than that 
of directed l~a.rning seems to be the more important one. 112 
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Louise Bates Ames in obserVing the children in the 
Guidance Nursery of the Yale Clinic of Child Development 
concludes that since it appears "time concepts come into use 
tnlatre&a~ively uniform sequence from child to child, and 
at about the same relative time in the life of every child," 
/ 
t.he readiness to learn these concepts 11depends chiefly upon 
maturational factors and that there exists an underlying 
·
1 Frederick Pistor, "How Time Concepts Are Acquired by 
Children," Educational Method, Vol. XX: (November, 1940), p. 1.1 1. 
2 . !!2!a·' p. 112. 
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ground plan of growth •••• 111 
Perry Spiro maintains that the development of a. sense 
of time is a slow process because "children need extended 
experience to make the appropriate abstractions and generali-
zations."2 He states that concepts of time~develop approx-
imately in proportion to chronological age, but "mental 
age seems to be somewhat more significant than chronological 
age, (at least with first, second and third grade pu~ils) in 
the growth of the time sense. 113 
.. 
Mr. Spiro like many of his 
cohorts contends that directed training before the age of 
thirteen 11or at least between the mental ages of ten and 
thirteen" will not quicken the development of a sense of 
time.4 
The Maryland Team, in considering this problem, maintains 
that in order ~or a child to understand time concepts, he must 
have "a long continuous, cumulative exposure., to the elements 
of time and chronology. It states that this exposure should 
be "carefu12y planned experiences within the social studies 
. 
progra.m. 115 
1touise Bates Ames, ~The Development of the Sense of Time 
in the Young Child," The.Peda o ical Seminar and Journal of 
Genetig Psycholosy, .vol. LXVIII March, 19 , p. 122. 
2Spiro, op.citt,2P• 26. 
3Ibid., p. 27. 
4Ib1d 
-· 
5Maryland Team: Alvin w. Schindler et al. "Developing 
a Sense of Time a!ld Chronology," Skills in Social Studies, 
Twenty-fourth Yearbook of the National Council for the Social 
Studies (Washington, D.C.: National Council for the Social 
Studies, 1953), p. 199. 
The Team insists, however, that 
~~).~. thiGJorde'r~o~®ltea~t.j.lg\~;tilne-ec~neeptsdlls'SlJ~gely 
determined by the maturity of the learne~ as it 
relates to his mastery of certain language and 
arithmetical skills and by the depth of under-
standi~· of the subject the teacher possesses. • • • 
If sheLthe teache~is fully conscious of the. 
role that time concepts play in the successful 
functioning of an adult in contemporary American 
culture, she will strive to have her pupils 
master those· aspects that are wit~in their com-
prehension, remembering all the while that the 
final mature achievement is the result of a 
gradual accumulation derived from sour~es within 
and w1 thout the school .. 1 
Howard E. Wilson and Miller R. Col~ings also maintain 
that a sense of time may be "cultivated in the tota~·en­
vironment of the school rather than alone in formal his-
torical instruction."2 
Methods for Developing Time Conception 
Finally, some suggested methods by which a conception 
of time can be developed through a systematized program of 
training will be presented. Mapy G. Kelty suggests that 
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time difficulties ~ay be the result of a lack of acquaintance 
with the vocabulary and that more reading could possibly 
rem~dy this situation. She also suggests that children can 
probably understandiDhe time of various events if they are 
compared in some 1-ay "w1 th the lifetime of persons the 
1 ~., p. 200. 
2Wilson and Collings, op. cit., p. 243. 
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children know, with events about which they know, or with 
the distance in time of any given event from the present.u1 
Miss Kelty further stipulates that teachers should 
pay special attention tQ the time aspects of stories in 
order to increase the childts ability to apply time expres-
sions in new situations. She warns that it is not safe to 
assume that children will automatically apply their knowledge 
of arithmetic in figuring out time expressions& She advocates 
giving children practice in actually using time expressions 
in sentences; teaching children how to ~ame the centuries, 
such as the fifteenth century is the 1400 1s; and instructing 
children what a date means, such as 1961 means one thousand 
nine hundred and sixty-one years have passed since the birth 
of Ohrist.2 
Ralph o. Preston maintains since there is a definite 
place for the teaching of history and chronology in the 
elementary school, 11the time-sense of children is best 
mn~~~~dtt~ough concentration upon a single period of history, 
fully e~tracting the meaning-of 'once upon a time• through 
being identified with its people."3 
Perry Spiro contends that the teaching of chronology 
1Kelty, op. cit., p. 614. 
2Ibid., pp. 615-617. 
3Ra.lph o. Preston, "Implications of Ohildrents Concepts 
of Time and Space, 11 Social Studies, Vol. XXXVI (May, 1945), 
p. 218. 
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should be related to the mental age and matur~ty oftbhe 
student. It should be concerned, in the main, with 11the 
re~inement of those concepts deriv.ed from the child's 
experimental background. n·1 He suggests the following 
six ways of developing a sense of time in childpen: 
(1) Pupil construction of time lines, pictorial 
charts, family trees and time-zone maps; (2) 
definition of basic time words; (3) establishment 
of a significant date in the pupil's experience as 
a jumping off point; (4) drills as games; (5) 
daily inc!dental drill calling for number association 
of men and events, association of contemporary events 
and so forth; and (6) tests of the ability to manip-
ulate related events in time, so as to determine 
the extent to which pupils have mastered significant 
cause-effect.relationships.2 
Corinne D. Harper recommends that since most p~pils 
are not ready for a chronological treatment of history 
before the sixth grade, a topical treatment of the same 
material shou!d be offered.3 
Edgar )3~ Wesley and Mary A. Adams maintad!.n that the 
child should develop a sense of t~e of a generation by 
l~arning the year of birth of his father, grandfather or 
some older person. They instst that the significance and 
importance of dates should be made clear and that only a 
few exact dates should be taught. Finally they contend 
that pupils should associate events with dates and dates 
1spiro, op. cit., p. 28. 
2 ~., pp. 28-29. 
3Harper, op. cit., PP• 38-39. 
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with events. 1 
The Maryland Team states that 
••• to develop a sense of time and chronology, 
social studies instruction must provide both 
for an understanding of how time is measured 
and for an accumulation of specific definite 
date-events which are useful as a point of o~l$~t~~lv 
orientation. It must develop comprehension of 
the duration of time and an understanding of the 
blending of past and present which occurs when 
relationships are seen and generalizations made.2 
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Specifically this Team suggests the following steps in 
developing a sense of time: 
1 • 
2. 
3. 
4. 
5. 
6. 
7. 
Mastering the telling of time by the clock, 
Understanding the days, weeks, months and 
years as expressed by the calendar, 
Establishing a framework for time relationships, 
Developing a meaningful vocabulary of definite 
and indefinite time expressions, 
Coping with time concepts in reading and lis-
tening situations, 
Ability to relate dates to personal experiences 
and life span, 
Placing related events in chronological orde~~ 
J. A. Lauwerys recommends the use of such video material 
as a ladder of time, time represented by'a spiral, a clock 
dial and the year scale. He also advocates the use of a 
line or a tape measure representing historical time and a 
1wesley and Adams, op. cit., pp. 304-305. 
2Maryland Team, op. cit., p. 198. 
3 Ibid., PP• 202-208. 
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picture showing parents, grandparents~ ~~ SS~@ra•J 
Howard E. Wi~aon and Miller R. Collings advocate the 
use of time charts and/or time lines. These authors further 
suggest,· somewhat like Preston, that "smaller threads of 
historical movement scanned over shorter periods of his-
torical time might we~l develop in pupils a more insightful 
historic! ty. n2 
Ral.ph c .. Preston stipulates four ways in wh!bbh the 
elementary school can aid students in acquiring time relation-
ships: 
(1) To form an understandin~·of terms that 
designate temporal units; (2} to think of an 
event as part of a iJchronolgic~l series of an 
event~n~ (3) to think: of the separation of an 
event from the present in arithmetical units; (4) to form an understanding of the differences 
in duration or various historical periods .. 3 
Sense of Space 
Next the sense of space will be discussed.. Howe George, 
after working with about three hundred students in grades 
one, two and three for ten weeks and instructing them on the 
various positions of the sun during the day in relation to 
direction, concludes that children are capable of acquiring 
1 Lauwerys, op,. cit .. , pp.154-55. 
2Wilson and Collings, loc. cit. 
3Preston, Teaching Social Studies in the Elementary School, 
pp. 236-240. 
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a clear concept of directions in apace, especially in grade 
·three, if proper instruction is given.~ 
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F. E. L0rd tested upper elementary school grades with 
an examination of four parts: a test of orientation with 
reference to directions in space or the ability to designate 
, the cardinal and intermediate directions by pointing into 
apace; a teat of orientation in regards to cities; a test 
o~ orientation in reference to the community; and a test 
of ability to maintain orientation during travel.ia !.0~< 
Lord concludes that from the evidence presented, 
children do not seem to have "a well-genez:alized notion 
of the cardinal directions.u3' He also maintains, 'from the 
results o~ his experiments, that~ o •• many children have 
' 
two frames 9f reference - a conventional map frame for distant 
" 
places and a 'direct experience• frame for relatively near-by 
places.tt4' Thus he contends that "children do not know 
-directi~ns; they compute them."5 
Ralph c. Preston maintains that childremttthroUgh estimating 
and measuring their own speeds and distances. • .may gain 
1 Howe- George, 11The Teaching of Directions in Space," 
Journal of GeograRhY, Vol. XXXI (May, 1932), p. 298. . 
2F. E. Lord, "A Study of Spatial Orientation of Children," 
Journal of EducSional Research, Vol. XXXIV (March, 1941), p. 486. 
3!J2!!!.' p. 503. 
4 Ibid., p. 504. 
-
5Ibid. 
--:-
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impo~tant insight into the relationship between time and 
space and the magnitude of various units of distance.rt1 
He recommends ways in which a sense of space may be 
developed. 
Making home-made compasses, and experimenting, 
testing, and playing with them.should be standard 
school experiences. Vicarious exploration of 
space through globes and mapa should certainly 
be abundant and would be many times richer in 
meaning to elementary-school pupi1s if more 
time during the first three grades were devoted 
to the geography of regions that can be observed 
without the intermediary of symbols.2 
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Mr. Preston states that three common confusions prevent 
children from effectively developing a sense of space. 
First they lack a "bird's-eye-view concept in drawing a 
two dimensional map. 113 Secondly, children are uninitiated 
. 
for ttcomputing the scale of maps, for memorizing areas, and 
for dealing with such items as the speed of stage coaches 
in terms of miles per hour.u4 Thirdly, children tend to 
confuse cardinal directions when they associate them with 
positions of their bodies.5 
Edgar B. Wesley and Mary A. Adams in considering the 
relationships between time and place woras from Thorndike 
1Preston, Social Education, Vol. XXXVI, p. 219. 
2Ibid. 
-3Ibid. 
-4Ibid. 
5Ibid. 
-
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and Lorgets The Teacher's Word Book of 30,000 Words, conclude 
11tha.t time concepts are easier for the 'child than place 
concepts, but that distinct and inclusive plliace concepts 
are easier than advanced time concepts. 11·1 
Howard E. Wilson and Miller R. Collings stipulate, 
The internationally-~lert individual needs a 
general sense of space and location as affecting 
human actions; he needs as h~s permanent pos-
session a vivid concept of the globe and its 
major characteristics. • • .It is important to 
begin the study of geography with the globe 
and to see all its parts in terms of the whole 
and to enter upon this study as early as pos-
sible in terms of th~ ag~s and previous experiences 
of the learners. • • .A clear picture of the planet 
itself, as the scene for the drama of human life, 
is the first requisite for education in international 
understanding.2 
Summarl 
In conclusion, regarding the sense of time, in reference 
to the age at which children are able to develop and identify 
the past as different from the present, most sources agree 
that children below the ages of eight and nine do not possess 
this ability. Fur~hermore, it would seem from the data pre-
. sented, that a real sense of dividing history into periods 
begins approximately at the age of eleven. 
Secondly, it appears that a sense of time is perhaps 
best devel.oped through the maturation process; that i:s to 
1 Wesley and Adams, op. cit., p. 306. 
2 ' Wilson and Collings, op. cit., p. 240. 
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say, that if a child is not ready mentally, probably no 
systematic program for developing a sense of time will 
have a positive effect on him. However, if a child is 
mentally mature, a directed program concerned with 
developing this sense of time will probably enhance the 
child's compvehension of this concept. 
Thirdly, suggested methods for developing a concept 
of time include (1) practice in using time expressions 
in sentences, (2) instruction in how to name the centuries 
and what a date means; (3) pupil con~truction of time 
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lines, time charts and family trees, (4) drill in associating 
specific events to periods in history, (5) comprehension of 
our means of measuring time, (6) placement of related events 
in chronological order, and (7) in,struction in the use o.f 
a time ladder, a clock dial and a year scalae 
Fourtb+y, sources agree that a sense of space can be 
developed in children, but that·little attention is given 
to the development of this sense in the elementary school 
curriculum. It has been suggested that the geography program 
be revised to include the development of a sense ·or space 
as one of its major objectives. 
Finally, it would appear that in order for a child to 
understand the world, its peoples and its problems, he should 
possess a sense of time and space. 
0 
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Prosrams of. World Understandins ~~~~~~~~. 
Attention will next be given to programs of world 
understanding and their general characteristics. Howard 
A. Anderson maintains that teachers have to do more than 
supply students with voluminous material about other 
peoples. He stresses that being informed about a subject 
does not necessarily insube that one is not going to 
interpret~what he reads in terms of his particular value 
judgments. Mr. Anderson insists, n • • .it is necessary not 
only to know how other people live and what they cherish, 
but also to know why they feel and live as they do. 111 
48 
Vera Micheles Dean suggests that we need to broaden 
children's knowledge of other people.s. She further recommends 
that a :considerabl~ emphasis should be placed upon the "study 
of the attitudes of other peoples as well as our own."2 
Leonard s. Kenworthy maintains that a continuous program 
of world understanding involving all students and all teachers 
throughout the entire shhool system should be initiated. He 
states the following conditions which he deems basic to such 
a program: 
1. It should involve a wide variety of eXPeriences 
1Howard R. Anderson, "Can the Schools l.reach International 
Understanding'lu Educational. Leadership, Vol. V (October, 1947), 
pp. 25-26. 
'. 
2 Vera Micheles Dean, "Education tor International Affairs,"· 
Social Education, Vol. XIII (April, 1949), p. 186. . 
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2. 
4. 
5. 
6. 
under the direction of the school, including not 
only class-room but so-called ~ext~acurricular 
activities. 
It should stress firsthand experiences wherever 
possible. 
It should emphasize the emotional as well as the 
intellectual aspects of learning. 
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It shou~d stress the formation of attitudes and 
the acquisition of skills as well as the obtaining 
of information. 
It should O::oaw~upen ebmmun~!h;y}o.na!biotiaih§.ua:ndj.on 
international resources, both material and human, 
w1 th ape cial at tent-ion \.'ot~Jthe!1,aud1b~'v.i-sua.l. 
It should recognize the importance of education 
in the home and in the community, and therefore 
co-operate with parents, and other adults and with 
various community agencies. 
:. 
1. It should pay particular attention to the results 
of current research on child and adolescent 
development and on methods of forming and changing 
atti tudes.1 
IRa.wBlJJ!llAnderson states that it is important that children 
comprehend world affairs in terms of national character and 
mood. He contends that children must 11understand why nations 
and peoples believe, feel and act as they doe 112 He also 
considers understanding one's o~m culture significant 
especially when one evaluates another's culture. He further 
stresses the importance of 11a two-way flow of information. 
1Leonard s. Kenworthy, "The Schools of the World and 
Education for a World Society or for International Understanding," 
Education for a World Society: P.romisins Practices Today, . 
Eleventh Yearbook of the John Dewey Society (New York: Harper 
& Brothers, 1951), pp. 207-208, 
2EowardAnderson, op. cit., p. 1. 
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It should make it easier for persons in the homeland to 
put themselves in the shoes of people in another land, 
and vice-versa. tt1 Finally, Mr. Anderson maintains that 
. . 
in a program of world understanding 11tb.e emphasis on 
50 
national character, however, should not blur the differences 
that exist within a country.rt2 
Leonard s. Kenworthy considers that the following 
. 
characteristics must be evident in an effective program of 
world understanding. The program must begin with young 
children. The program should be supplemented with con-
sideration of the community and the United States. He 
advocates experimental approaches .and suggests that teachers 
use appropriate evaluations. A program for world understanding 
should receive the support of school administrations. Finally, 
Mr. Kenworthy recommends the development of world-minded 
teachers.3 
Summary 
!n conclusion, it would appear tha~ a program for 
building world understanding should be an integral part 
of all the ~ormal education of a child.. Sources agree that 
1 Ibid., p. 7. 
2~., p. 8. 
3Kenworthy, Is1roducing Children to the World in 
Elementary And Junior Hi5h Schools, pp. 13-25. aupra, 
pp. 2.8-30. 
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the quality of social as well as individual emphathy should 
be developed in the child so that he may be given the 
foundation upon which to build an intelligent consideration 
of the world's peoples. 
Objectives of P.rosrams of World Understanding 
Some of the objectives of programs of world understanding 
will next be discussed. K. Augusta Sutton states four goals 
for the teaching of history which she suggests are the 
foundations upon which world understanding may be developed. 
One goal she maintains is to get children in the habit of 
searching for the truth. Secondly, she states that interest 
should be deve,loped that "penetrate every land and clime. 111 
Thirdly, she insists that children should be taught to 
appreciate the ~rorld around them. Finally she recommends 
that children believe "in the power of mankind to achieve 
h "~ uman progress. • • • 
Howard R. Anderson considers the goals of programs of 
worl~ understanding in terms of the characte~istics of 
individuals who will presumably benefit f~om such programs. 
1K. Augusta Sutton, 11H1story in the Elementary and Junior 
High School.'' International Understanding ThrOUgh the Public-
School Curriculum, Thirty-sixth Yearbook of the National Society 
for the Study of Education, Part II (Bloomington, Ill.: Public 
School Publishing Company, 1937), p. 103. 
2Ibid. 
-
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First these pev?ans will bw.w as much as is possible about 
the peoples o~ the world and why they live as they do. 
f.hese people will keep informed about current issues 
and utilize th~ir reasoning faculties. rather than their 
emotional ones to influence a settlement of these issues. 
Furthermore these persons will be interested in helping 
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other peoples of the world "live the good lii'e."1 These 
people will be instrumental in reshaping nationalistic goals 
to the extent which they can be "modified to con-ciliate other 
peoples."2 Finally these individuals will carefully consider 
• 11what responsibilities under present conditions can reasonably 
be assigned to agencies for international codperation and. 
which must be provided for in some other way. 113 
. 
Linwood w. Chase, in dealing with the development of 
wo~ld minded students, suggests that a sensitivity to the 
world in which they live should be fostered in pupils. He 
also r~colJlmends that children be taught "techniques, skills 
and attitudes that will function effecti~ely now and later. 114 
He further maintains that we teach children a competency in 
their personal relationships. 
Vol. 
1Howard Anderson, op. cit., p. 24. 
2Ibid., p. 25. 
3Ibid. 
-4tinwood 1v. Chase, nou~, Common concern," 
XII (January, 1948) , p. 1 2. · Social Education, 
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The Committee on International Relations of the National 
Education Association, the Association tor Supervision and 
Curriculum Development and the National Council ~or the 
Social Studies states that an effective program tor world 
understanding is one in which the pupil 
sees the relationship between himself and the 
apparently remote persons and places involved 
in world affairs; sees value and relevance in 
the information that he learns; acquires, 
develops, or modifies his attitudes toward 
international issues in the light of new 
info~mation as related to a consciously held 
scheme of values; utilizes the process of 
critical thinking and evaluation; has appropriate 
opportunity for actual doing.1 
The Committee offers ten suggestions for world minded 
Americans. They excuse the oddity of this nomenclature by 
stating that their remarks can apply to a citizen of any 
national state and that they are writing specifically for 
American schoolst The.·. suggestions include 
I 
• 1. The world-minded American realizes that 
civilization may be imperiled by another 
war. 
2. The world-minded American wants a world at 
peace in which liberty and justice are assured 
for all. 
.. 
3. The world-minded American knows that nothing 
in human nature makes war ineYitable~ 
4. The world-minded American believes that 
education can become a powerful force for 
achieving international understanding and 
1committeeon International Relations, op. cit., p. 108. 
0· 
0 
0 
world peace. 
The world-minded American knows and understands 
how people in other lands live and recognizes 
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the common humanity which underlies all differences 
of culture. 
6. 
8. 
The world-minded American knows that unlimited 
national sovereignty is a threat to world peace 
and that nations must cooperate to achieve peace 
and human progress. 
The world-minded American knows that modern 
technology holds promise of solving the problem 
of economic security and that international 
cooperation can contribute to the increase of 
well-being for all men. 
The world•minded American has a deep concern for 
the well-being of humanity. 
9. The world-minded American has a continuing 
interest in world affairs and he devotes him-
self seriously to the analysis of international 
problems with all the skill and judgment he can 
commend. ' 
10. The world-minded American acts to help bring 
about a world at peace in which liberty ~nd justice are assured for a11.1 
Edgar B. Wesley considers providing intelligent explana-
tions of world events and situations; cu2tivating an 
appreciation for different cultures and countries; deriving 
and applying generalizations to world trends "which would 
otherwise be fortuitous;" and gaining some foresight into 
future developments objectives in teaching world history.2 
1 ~., PP• 15-82. 
2Edgar B. Wesley, ttThe Potentialities of World History in 
a World Society., 11 Improving the Teaching of World History, 
Twentieth Yearbook o~ the National Council for the Social Studies (Washington, D.c.: National Council for the Social Studies, 
1949)' p. 5. 
0 
0 
0 
55 
Delia Goetz maintains that a sure foundation for world 
understanding will be laid if a program develops an interest 
in the problems of other peoples; teaches children to work 
and play together; instructs pupils to reserve their opinions 
and judgments until they have adequate information; and 
educates students to respect the rights and opinions of 
others even if they conflict with their own.J 
Furtner~ore Miss Goetz contends that no matter which 
particular approach is utilized in a program for world 
understanding, the following points should be made evident. 
No matter l'lhat the size of the country may be that one is 
studying, there exist. within its borders people of similar 
and contrasting opinions and ways of life. Second~y, one 
should not make a hasty decision about an entire country 
or its people if one is only informed about one region of 
that country or acquainted with a few of its peoples. Thirdly, 
children should be educated to perceive that customs and 
traditions of other countries differ ~rom our own and they 
should attempt to discover the reasons for these differences. 
Fourthly, children should learn that people who do things 
differently·from our accustomed ways are not peculiar or inferior. 
Finally, children should be introduced to the fact that to many 
people from other lands, our ways seem to be 11peculiar."2 
·
1 Goetz, op. cit., p. 17. 
2Ibid., pp. 15-16. 
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Lavone A. Hanna stresses that "how international 
understanding is ta,ught is probably more important than 
the curriculum pattern which is followed. 111 She maintains 
that whatever the problem approach may be, children must 
Learn to recognize and analyze problems, search 
for accurate and pertinent information from other 
sources, examine evidence for bias and distortion, 
dra'\'r sound conclusions, and act on tb.e basis of 
their conclusions.2 
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J. A. Lauwerys insists that any program for world 
understanding must have 11 the creation o:f a moral and social 
climate in which the rational and constructive solution of 
conflicts becomes possible. • n3 Mr. Lauwerys further • • 
contends that programs of world understanding should develop 
some of the following attitudes: 
A belief that human beings are everywhere 
sufficiently alike to be thought of as vir.tually 
members of one family; that they have everywhere 
the same kind of problems •••• 
A general realization of the fact that differences 
between human groups are not the result of innate 
differences, but reflect differences in the level 
of technological achievement, in the natural and 
cultural environment, and in ~he view held o:f what 
ideals of life deserve to be pursued. 
The spreading of positive attitudes towards 
other national groups; readiness to accept the 
fact thatother ways of behaving exist besides 
one's own and that they serve the needs of other 
human beings; the conviction that in ethnological, 
anthropological, cultural ~1elds one should be 
1Hanna, op. cit., p. 22. 
2Ibid. 
-
3tauwerys, op. cit., pp. 30-31. 
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careful in applying the categories of higher and 
lower, or even right and wrong. 
Above all: a general acceptance of the fact 
that peaceful intercourse between human groups is 
really more ordinary and natural than war and 
struggle; that peace with neighbours should be the 
normal state of affairs between democratic co~unities; 
that.war is a terrible interference with normal life 
and progress, a regression to barbarism.1 
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Carleton Washburne agrees with his colleagues when he 
maintains that programs for developing world understanding 
should have the following concepts for its objectivese There 
is a common humanity beneath all differences. Differences 
should be valued. One's judgments and opinions should be 
open~minded to consider new information when it appears. 
Social and individual empathy should be cultivated.2 
Leonard s. Kenworthy suggests ten important objectives 
for any program of world understanding: 
1. Developing sociocentric individuals, 
) l • , ' 
-· 2. Understanding the earth as the home of man, 
3. Respe.cting the worth of all people in the world, 
4. qnderstanding the importance of countries and 
cultures, 
5. Recognizing the interdependence of the world, 
6. Beveloping skills of communication with other 
people, 
7. Searching for universal values, 
8. Promoting economic and social justice and 
political freedom, 
1 Ibid., P• 37. 
-2washbur.ne, op, cit., pp. 92-93. 
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9. Appreciating universal creativity, 
10. Developing individual identification with the 
world. 
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Mr. Kenworthy suggests that the curriculum for the 
lttwentieth and twenty-;f'irst centuries." should help children 
1. to be introduced to the people of the world 
with their many similarities and their many 
differences; 
2. to learn about the many ways of living on this 
planet and some of the reasons for the wide 
variety of modes of life; 
3~ to ·learn about the world as a place of fun 
and beauty; 
4. to gain an elementary understanding of the 
interdependence of the peoples of the world 
and what can be done to promote better 
relationships; 
Se to learn about the division of the world into 
nations and cultures, a few of the values 
adhered to by different groups, and some of 
the problems arising from these divisions---
to the end that better adjustments can be 
made in the years ahead; 
6e to realize the conditions under which people 
live in various parts of the earth and to 
become sensitized to the need for better 
standards of living for all the people of the 
earth, in larger freedom; 
7. to become effective democratic citizens of their 
local communities and of the United States, while 
understanding other forms of government around the 
world. 
8. to acquire an elementary knowledge of the major 
religions and value beliefs in the world today 
and to learn to respect persons whose views differ 
1Kenworthy, Educational Leadership, Vol. XI, pp. 214-217. 
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from their own; 
9. to know something about the long struggle of 
mankind to replace conflict with cooperation~ 
and to develop a desire and the simple skills 
to participat' effectively in building a 
better world. 
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Grace Graham and Blanche DePuy stipulate that any 
program dealing 1dth the development of world understanding 
should ideally have pupils use resource materials, ~evelop 
"habits of critical thinking,., perceive to some extent the 
complexities of society and perhaps appreciate their own 
culture more objectively. 2 
Howard E. Wilson and Miller R. Collings affirm that in 
programs of world understanding the pupil should see his own 
country as an integral part of the globe, perceive the manifold 
interrelationships between his particular country and other 
countries and comprehend 11the inevitability of international 
contact, conflict and co-~peration in modern society.n3 They 
maintain that pupils in the elementary school should not be 
expected to confront ~e problems of society which their 
parents face. They do argue, however, that "pupils be .made 
aware of the existence of problems and of the extraordinary 
complexities inherent in problems at the international 
and 
1Kenworthy, Introducins Children to the World in Elementary 
Junior Hi5h Schools, pp. 10-11. 
'
2Graham and DePuy, op. cit., p. 262. 
3Wilson and Collings, op. cit., p. 248. 
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level. 111 
Summary 
In conclusion, it would appear that any program which 
strives to develop world understanding should include the 
following objectives so that pupils (1) know about the 
peoples of the world and why they live as they do; (2) see 
their relationship with the world and its peoples; (3) 
utilize many sources of information in making responsible 
and sensible judgments and opinions; (4) learn habits of 
critica~ thinking; (5) appreciate the different cultures, 
countries and value systems which exist in the world today; 
,C6) realize that our ways of doing things represent a way 
of life of a small portion of the earth's populace; (7) 
recognize the United States as part of a global world; (8) 
respect the rights and opinions of others; and (9) realize 
that we live in an interdependent world. 
' Approaches to ~rograms of World Understanding 
By what methods and in what ways can world understanding 
be built in children? William G. Carr suggests three rules 
for developing world understanding. First he maintains that 
children's imaginations should be developed by "bringing them 
in as direct contact as possible with foreign lands and 
0 
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customs,n1 Secondly, he recommends that children be given 
many opportunities to become cooperative by giving them 
"intelligent reason i'or such cooperation, 112 In other words, 
he stipulates that the benei'its of cooperation should be 
made evident. Finally he contends that sympathy and 
cooperation should become habits with children by giving 
them 11adequate motivation, by maintaining enthusiasm and 
the attitude of success, and by affording frequent opportunity 
for satisfying practice. 113 
Paul Monroe considers that the curriculum should contain 
an abundant amount of information pertaining to the social, 
economic, political and cultural problems of our people and 
also to a lesser extent deal with the same problems of other 
' peoples in order that a "comprehensive, intelligent, and 
sympathetic attitude toward other peoples may be developed 
in school ch1ldren."1'4 
·. 
Helen Horst is more specific when sh6 suggests that in 
the sixth grade the following approaches may be utilized 
to develop a reeling for world m1ndedness. She recommends 
that this feeling be built through studying the lives of 
great world citizens. She also stresses that through music, 
1carr, op. cit., p. 60. 
2Ibid., pp. 60-61. 
3~., p. 62. 
4Monroe, op. cit., p. 19. 
62 
expressing the emotions of a people, children can learn 
11how much we have in common w1 th other people. "1 She 
further states that a study of Canada, the Union of Soviet 
Socialist Republics, Switzerland, Denmark, Germany, Israel 
and Great Britain would be most valuable~ She warns, however, 
that a study at this grade level of a to.tally "foreign" 
culture such as Inq~a would not be rewarding. Finally she 
advocates the study of modern inventions. 
Loretta E. Klee contends, however, that probably in the 
elementary school the most effective education for worad 
understanding will not result from studying about other 
countries, 11but in the day-by-day, satisfying, meaningful 
associations and experiences of boys and girls with others 
of varied backgrounds and abilities. 112 
Corinne D. Harper suggests a number of approaches for 
teaching world understanding. She maintains a topical approach 
such as the study of money, would be most worthwhile. She 
advocates a study of cultures and stresses that a thorough 
consideration of the culture of some foreign countries is 
more valuable than a quick survey of a number of cultures. 
Finally she advocates studying community cultures in order 
to develop an appl"eciation 11of other peoples and their 
1Helen Horst, "Developing International Understanding in 
the Elementary School," Social Education, Vol. XII (March, 
1948)' p. 124. , 
2 Klee, op. cit., p. 163. 
0 
0 
.o 
63 
contributions to our own civilization. 111 
Margaret Cormack, in replying to teachers who insist 
they do not have enough time to develop a program of world 
understanding, suggests first that in the study of the United 
States, the United States should be considered as part of 
the whole world. She recommends that other peoples and 
cultures should be studied through 1tmeaningful and familiar 
patterns such as children, families, homes,. farming, schools, 
representative governments, etc. 112 She contends that the 
. 
similarities and differences ot peoples in the world should 
be emphasized. 
Furthermore Miss Cormack advocates the a~tual practice 
" 
of negotiation and conciliation in the classroom. She 
stipulates that a teacher should attempt a "world problem 
. 
approach" such as the study of food and transportation at 
. 
least part of the time in lieu of studying different countries.3 
She states that a greater use of international symbols should 
be attempted. Finally she requests the teacher to consider 
the attitudes which are being created in the classroom. 
J. A. ~uwerys reports that the members of the Brussels 
seminar suggest0~ that the development of world understanding 
1 ~.,. p. 47. 
2 Mal;'garet Cormack, "The World View and the Elementary 
School," Social Education, Vol. XVI (November, 1952), p. 333. 
3Ib1d. 
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be Irii~Xa~ed in two stages. The first stage applies to 
\ 
children under ten years of age. They recommend the following 
approaches: 
l. Talks about men and things of the past, to 
awaken interest. True stories involving well 
known persons who have served humanity, as a 
means of giving a picture of past times. 
2. Family history and the making of genealogies. • • • 
4. 
Giving knowledge of the occupations and work 
of people in the local community and elsewhere. 
Telling the hi·story of the local school. 
Telling stories from local history •••• 
Telling about the history of real things -
lighting, food, communications, dwellings, etc.1 
The second stage involves children·from the ages of ten 
to twelve. T.he members of the Brussels seminar suggest that 
attention be given to the 11common characteristics of the 
four centers of early civiiizati.ons. 112 
c. P. Hill advocates that in the teaching of history 
to children under twelve years of age the following four 
main types of subject matter would be valuable to consider: 
11the nearest past within the child's own grasp - local and 
family history; the furthest past - prehistory; biographies; 
themes from social life."3 
Carleton Washburne states that the study of one's own 
1Lauwerys, op. cit., p. 51. 
2 Ibid., P• 52. 
-
3Hill, op. cit., pp. 46-52. 
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country is indeed a "natural focal point," but that in today's 
interdependent world, in order for a child to comprehend his 
own country, he must understand its past and present inter-
relationships with the countries and cultures in the worla. 1 
Thus he maintains that in educating children for world 
mindedness, 11it is essential to give them an undeJ;>standing of 
our institutions, our traditions and our customs. 112 He 
stresses that such understanding can only be developed 11through 
appreciation of dif!erihg customs and ideas."3 
Mr. Washburne, when confronted with the problem o! what 
to select for study, suggests that the teacher should choose 
her topics from the problems which the world is facing today.4 
Finally he urges the development of social consciousness or 
"identification of one-self with one's fellows. 115 
••• Social consciousness is just as effective 
in unifying groups for conflict with other groups, 
in making gangs or cliques or class-conscious units, 
or religious or raetal factions, or chauvinistic 
national groups, as it may be for developing the 
world-wide social consciousness toward which we 
are groping. Such socializing expe~iences. • • 
are essential in the foundation, but it is only 
a foundation. On it we must build the entire 
structure of world consciousness.6 
twashburne, op. cit., p. 67 • 
• 
2 ~., p. 80. 
3Ibid. 
-4 ~.,. p. 69. 
5 28. I!2!9.·' p. 
6Ibid. 
-
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Leonard S. Kenworthy suggests that world mindedness 
can be developed through the study of various countries. He 
recommends that a program commence with a study of a country 
which is similar 1o ours or with a neighboring country. Then 
he continues that children should study more complex cultures 
and countr~es "which illustrate certain basic themes we are 
trying to develop, countries representing the major culture 
groups of the world~ and countries taking an increasingly 
large role in the world."1 
Mr. Kenlrorthy also recommends other approaches for 
developing world understanding. These approaches includ~ 
the "incidental approach," utilizing stories, folklore, 
songs, games ana. celebrations; the ."topical approach, 11 
including such topics as food, clothing,transportation and 
conservation; and the principle approach." He suggests 
• 
studying countries "in which pupils a:t>e particularly interested 
or countries against which children are prejudicedo 112 He 
furthe.rlt- r.acommen:asr :ehe use of biography to foster world 
understanding. 
Mr. Kenworthy ~ists these criteria for choosing countries 
to be studied: 
1Kenworthy, Educational Leadership, Vol. XI, p. 216. 
2 Leonard s. Kenworthy, "Studr,ing Other Countries and 
Peoples in the Elementary School, '· Teaching World Understanding, 
e.d. Ralph c. !'reston (Englewood Cliffs, New Jersey: Prentice-
Hall, Inc., 1955), pp. 28-30. 
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1. ~he major world powers, and countries which are 
likely to become major powers; 
2. Countries ••• about which,they[children]have 
learned little; 
3. Countries which have influenced the United 
States the most; 
4. Cottntries from which the ancestors of a class 
originated; 
5. Countries which are in the news often; 
6. Countries which illustrate progress in solving 
world problems; 
1. Countries on whbh there are adequate teaching 
materials; 
8. Countries about which teachers feel competent 
to teach.1 
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Samuel Everett and Christian o. Ar.ndt contend that the 
following list will aid teachers in their selection of impor-
tant content to be studied for the development of world 
understanding. 
1. Foreign national and cultural groups of importance 
in the world today. 
2. Underdeveloped countries in relation to national 
and international policy. 
3. Fundamental education as carried on by UI~SCO. 
4. Propaganda and scapegoating in relation to 
international questions. 
5. Totalitarian states ancient and modern. 
6. The struggle for freedom in the many countries of 
1Kenworthy, Introducing Children to the World in the 
Elementary and Junior Hish Schools, p. 138. 
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9. 
10. 
11 • 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22·. 
23. 
24. 
the world. 
The development of democratic institutions in 
the United States. 
Attempts throughout history to solve cooperatively 
international problems. 
The history of Russia. 
The story of colonial peoples seeking independence 
down to the present day. 
The Universal Declaration of Human Rights. 
The contributions of the countries of the world 
tp world culture. 
68. 
Totalitarian threats to freedom ancient and modern. 
The concepts of the 'melting pot' and •cultural 
pluralism' in the development of the United States. 
Ways in which basic attitudes involving international 
questions are formed. 
Current prejudices of groups and nations. 
Changes in warfare to the present, when no one 
is safe. 
The impact of science on peoples' conception of 
freedom. 
The place of trade in relation to imperialism, 
the spread of ideas and the search for peace. 
The contribution of religion to peace. 
In literature the struggle to achieve self-
realization and freedqm. 
Worldmindedness through the study of foreign 
languages. 
Worldmindedness and art. 
The results throughout history of countries 
seeking to dominate the world. 
25. The study of modern regional groups such as the 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
36. 
37. 
Norden Association, the Arab League, the Pan 
American Union. 
Analysis and evaluation of the current news. 
Study of the hot spots of the world. • • • 
The United Nations. 
The specialized agencies of the United Nations. 
Changing patterns of power in the world. 
Folk tales, music and games of many lands. 
The tenets of communism compared to those of 
democracy. 
Map study. 
Economic geography. 
Atomic fission and its uses in peace and war. 
History of transportation to the present day. 
The study of stamps. 
Analysis of cultural backgrounds of a school 
class, a school, or a community.1 
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Howard E. Wilson and Miller R. Collings assert that the 
study of the United Natiqns and other international agencies 
would be beneficia~ in the development of world understanding. 
They emphasize, however, that such a study and instruction 
concerning other countries in the world do not by any means 
compose the entire program of education for world understanding. 
"That program is deep-rooted in the whole substance o::r 
1samuel Everett and Christian o. Arndt, Teachins Wor~d 
Affairs in American Schools: A Case Book (New York: Harper 
& Brothers, 1956), pp. 262-263. 
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elementary education. It lies also in the very process 
and method of living in the schoo1."1 
Harlan Dleveland stresses that a pupil must really 
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come to grip~@ with a non-American society and understand its 
problems and how it works. He maintains that it does not 
significantly matter which areas are chosen as a basis of 
study. 
The purpose is, instead, to develop a live 
curiosity about all cuLtures, and the skill 
to see the elements of thought and action 
that are transferable between cultures. Thus 
the purpose of studying Brazil is not primar~ly 
to learn about Brazil but to learn what aspects 
of the Brazilian way of life and thought are 
most transferable, are the most similar to the 
ways of other Latin Americana, of peoples in 
other underdeveloped areas, even of Europeans 
and North Americans. If an intensive study of 
Brazil is undertaken from this point of view, 
the student who has learned his lesson will be 
three-quarters prepared for the understanding of 
Indonesia or Ethiopia or France.2 
Leona~d s. Kenworthy stipulates that in teaching about 
countries of the world and the peoples of the world, the 
teacher should be careful to avoid presenting countries as 
they existed in the past; devoting only a short period of 
time and thus hurriedly treating the material; stressing 
the bizzare and peculiar elements of a society; teaching 
about a peoples as if they all dressed, thought and acted 
alike; employing a double standard for studying countries; 
1wilson and Collings, op. cit., p. 253. 
2alevelandj op. cit., p. 187. 
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and making judgments of others according to our own standards.1 
Mr. Kenworthy recommends that in order to study countries 
of the world, children must understand the relationship 
between the topography of a country and its peoples; study 
the beliefs and traditions of the peoples in all areas; 
study a country•s human institutmons and its creative works; 
learn of a country in terms of its past, present and future; 
and final1y consider the interrelationships of that country 
with other nations of the world. 2 
The Glen Falls Report~considers the following approaches 
mm 
advantageous to the development of world understanding in 
elementary schoo1 children: 
1. Understanding of countries' basic geography, 
climate, relationship to cultures, elementary 
history, more foreign language, broad structure 
of the United· Nations, study of current events, 
re~ding newspapers and magazines; 
2. Study of earth's climates, ecological framework 
of problems in other lands, adoption of school, 
exchange of 1etters or booklets, present 
conditions of other lands; 
3. Study of manners and courtesy, customs in 
different countries, learning how to welcome 
visitors, make them at ho~ study respect in 
the class; 
4. Undertaking more comprehensive projects - CARE, 
UNESCO or Junior Red Cross~ direct overseas 
correspondence.3 
1Leonard s. Kenworthy, "Studying Other Countries," Social 
Education, Vol. XXIII (April~ 1959}, pp. 159-160. 
2I!2!.Q.. ·' pp. 161-162. 
3 cri!t'W:A, F~.Iib.prav-~ngt tJJ,e Teaching of World Affairs) , Bulletin 
2/3, Draft Outline (October 17, 1960), p. 6. 
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Ralph c. Preston suggests the following classification 
for selecting countries in the world bo be studied in order 
to develop world understanding: 
1. The homeland, 
2. A minority culture in the community or 
nation, 
3. A neighboring society, 
4. An 1unknow.n• society - remote to the 
Americans, 
5. A stable, democratic society, 
6. An isolated society. 1 
Summary 
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In conclusion, it would seem that there are many different 
approaches a¢vocated for the teaching of the development of 
world understanding. No one approach is recommended more 
than others in terms of its effectiveness. It is suggested 
that a teacher endeavor to utilize a few of these approaches • 
. Sources suggest the indidental approach or the reading 
of stories and folklore from other lands; playing of games from 
other countries as well as considering the holidays of various 
countries; and listening and dancing to mus1.c and songs from 
the diffe~ent cultures. 
The topica~ approach is recommended by a great number of 
1P.reston, Teaching Social Studies in the Elementary School, 
pp. 183-206. 
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sources. Such topics include a consideration of families, 
homes, farming, schools, representative governments, food, 
transportation, clothing and conservation. The principle 
-
approach, dealing with the world in terms of principles of 
world understanding, is also advocatedo 
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Sources maintain that world understanding can be developed 
through studying various countries of the world. The 
following is a list of the types of countries that can be 
studied: 
1. Countries similar to ours; 
2. Neighboring countries; 
3. Countries representing each of the eight 
major cultures of the world; 
4. Countries in which children are particularly 
interested; 
5. Countries against which children are 
prejudiced; 
6. Countries which children know littme about; 
7. Countries which have influenced the United 
States; 
8. Countries from which our ancestors came. 
It is recommended that one country be studied in terms of its 
institutions, traditions, customs, geography, climate and 
history rather than hastily considering a number of countries. 
Sources agree that biography, daily interractions in 
school with people of similar and varied backgrounds, 
international symbols, the common characteristics of the four 
0 
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centers of early civilization and the United Nations and 
other international agencies be studied for the purpose of 
fostering world understa~ding.1 
Activities in Programs of World Understandin5 
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What specific type of activities can be utilized in a 
program which purports to develop world ~derstanding? Henry 
Lester Smith and Sherman Gideon Crayton through questionnaires 
sent to various educators have compiled and suggest the 
following list of activities to be used in programs designed 
to foster world understanding: 
1. Correspondence between the children of your 
school and the children of similar grades in 
foreign countries. 
2. Exchange of scrap books. These books are made 
by the children to illustrate their life and 
customs, and to give an idea of their cities, 
industries, ~tc. 
3. Exchange of Christmas boxes (Non-charity point 
of view). 
4. Contributions of money and clothing to the needy 
of other nations (Charity point of view) • 
. 
5. Regular exchange with school children of other 
countries of such gifts as will throw light on 
the industries and cus~oms of different peoples. 
6. Visual education methods (selected films, slides, 
posters, picture magazines, etc.) employed to 
make children acquainted with the home life, 
surroundings, and desires of children of foreign 
countries. 
1supra, pp. 67-69 for a listing of thirty-eight other 
important content areas to be considered. 
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7. A special study of ancestries with a view to 
suggesting the close relationships among 
peoples of different nations. 
8. The intelligent use of current news with a 
view to indicating thewend of social and 
economic affairs throughout the world. 
9. A continuous emphasis on the interdependence 
of peoples. 
10. Pageants, programs, and dramatics employed to 
interpret the lives and customs of other 
peoples. 
11. A study of the music and songs of other peoples. 
12. A study of the flags of all nations. 
13. Games studied and played with a view to showing 
that play is fundamentally the same the world 
over. 
14. A special study of the common fallacies and 
superstitions regarding other peoples. 
15. Some effort at carrying the work of the school 
into the homa with the idea of reducing the 
effect of prejudices acquired there. 
15 
16. A special effort in language and grammar teaching 
to show the interrelations of the various tongues. 
17. Study of the nature and work of organizations for 
promoting peace and fellowship. 
18. Appropriate observa~ion of Good Will Day. 
19. A study of the holidays and the holiday customs 
of other peoples. 
20. Exchange of visits of children of different 
countries. 
21. Accurate translations of such newspapers and 
other publications as will give the pupil a·true 
picture of progress among other peoples. 
22. A special study of the peace-time heroes and 
heroines~of other countries. 
0 
0 
0 
23. 
24e 
25. 
26. 
27. 
28. 
29. 
A study of the leading figures in the contem-
porary political world. 
Sparing and selective use of returned missionaries 
and travelers. 
A special study of the contributions of other 
peoples to the literature of the world. 
A special study of the contributions of other 
peoples to the art of the world. 
Exchange of teachers between countries. 
Addresses by representatives of foreigrr peoples. 
An international commencement program in which 
the contributions of other countries to the 
development of the United States is emphasized.1 
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Smith and Lester suggest that the ten most significant 
special devices in the order of their importance would appear 
to be 
1. Visual education methods (selected films, slides, 
posters, picture magazines, etc.) employed to make 
children acquainted with the home life, surroundings, 
and desires of children of foreign countries. 
2. A continuous emphasis on the interdependence of 
peoples. 
3. Correspondence between the children of your school 
and the children of similar grades in foreign· countries. 
4. The intelligent use of current news with a view 
to indicating the trend of social and economic 
affairs throughout the world. 
5. Exchange of scrap books. These books are made 
by the children to illustrate their life and 
customs, and to give an idea of their cities, 
1Henry Lester Smith and Sherman Gideon Crayton, Tentative 
Program for Teachins World Friendship and Understanding in Teacher 
Training Institutions and in Public Schools for Children Who 
Range from Six to Fourteen Years of Age; Vol. V, No. 5 (Bloomington, 
Indiana: Bulletin of the School of Education, Bureau of 
Cooperative Research, University of Indiana, May, 1929), pp. 27-53. 
0 
0 
0 
6. 
8. 
9. 
10. 
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industrtes, etc. 
A study of the leading figures in the contemporary 
political world. 
Study of the nature and work of organizations for 
promoting peace and fellowship. 
Exchange of teachers between countries. 
Addresses by representatives of foreign·peoples; 
A special study of the peace-time heroes and 
heroines of other countries.1 
Esther Oaukin Brunauer recommends that such experiences 
dealing with international contacts such as interviewing 
people from other countries; exchanging teachers; supporting 
international summer camps; participating in international 
correspondence will aid in any program which attempts to 
develop world understanding.2 
Loretta Klee Schell advocates a number of experiences 
for building the concept of world mindedness in children. 
First she suggests direct contact with personalities in the 
communit~ who have traveled abroad. She recommends direct 
communication between students from this country and students 
from other lands. She maintains that an exchange program of 
both teachers and students abroad and in the United States 
is most valuable. Finally Mrs. Schell is in favor of the 
1smith and Crayton, An Analysis of the Attitudes of 
American Educators and Others Toward a Prosram of Education 
for World Friendship and Understanding, p. 75. 
2Brunauer, op. cit., pp. 28-30. 
0 
0 
0 
adoption of a school in another country. 1 
Samuel Everett and Christian o. Arndt suggest the 
following list of activities to be included in programsf~~r 
developing world understanding: 
1 • 
2 .. 
3. 
4. 
5. 
6. 
7. 
a. 
School and community forums. 
Discussion groups and panels on international 
topics. 
Use of people with foreign culture backgrounds. 
qorrespondence with people of other·lands. 
Interchange of school art with schools abroad. 
Schools promote adult education programs on 
international problems. 
Dramatizations which promote international 
understanding. 
Playing of games and singing of songs from 
many lands. 
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9. 
10. 
Student and teacher exchange between countries. 
Int~rnational seminars and work camps for students. 
11 e 
12. 
13. 
14. 
15. 
16. 
17. 
Pupils work out codes of behavior. 
Films on foreign countries and United Nation 
activities. 
Use of radio and TV international news. 
Newspaper analysis of foreign news. 
Murals on the theme of freedom and other democratic 
values. 
International school clubs. 
Community visits to ethnic groups and historical 
1Schell, op. cit., PP• 325-336. 
0 
0 
0 
18. 
19. 
20. 
21. 
22. 
23. 
points of interest. 
Preparation of foreign dishes. 
School bazaars featuring the products of 
foreign countries. · 
Visits to the United Nations. 
International travel. 
Utilization of foreign teachers and students. 
Cooperation with community and national agencies 
to further international understanding.1 
Leonard s. Kenworthy recommends that 
through living and travel abroad; through people; 
through television and radi9; through films, 
filmstrips and slides;.through pictures, charts, 
exhibits, and other visual materials; through maps 
and globes; through textbooks; through a variety . 
of reading materials; through dramatizations; throush 
music; through games and dances; through action•! 
projects; through celebrations and symbols; through 
museums, libraries, and other community resources; 
through hobbies; through art; and through current 
events;2 
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the feeling of world mindedness can be developed in Children.2 
Grace Graham and Blanche DePuy suggest that individual 
and group research should be utilized. They also advocate the 
use of resource people and materials. Furthermore they contend 
that tapes, records and films should be extensively employed.3 
Ralph c. Preston states that the following experiences 
1Everett and Arndt, OR• cit., pp. 263-264. 
2 Kenworthy, Introducing Children to the World in the 
Elementary and Junior Higa Schools, pp. 27-42. 
3 Graham and DeFuy, OR• cit., p. 262. 
0 
0 
0 
80 
will bring children into closer contact with the people of the 
world: correspondence and affiliation with foreign children 
and schools, and foreign service projects.1 
Spmmarr 
Sources suggest the following list of activities will 
enhance and enrich any program designed for the development 
of world understanding in children. 
1. Oorrespondence with children ~rom foreign 
countries. 
2. 
3. 
4. 
5. 
6. 
7. 
a. 
9. 
10. 
Exchange of scrap books depicting the various 
phases of the life of one's country. 
Exchange of gifts. 
Dramatic programs. 
Study of current events. 
Study of foreign newspapers. 
Exchange of teachers and children among 
countries. 
Participation in international summer camps. 
Adoption of a foreign school. 
Extensive use of audio visual materials: 
movies, slides, filmstrips, charts, globes; 
maps, exhibits, radio, television, tapes and 
records. 
11. ~laying and singing of games and songs from 
other lands. 
12. Discussion and panel groups. 
1Preston, Teachins Social Studies in the Elementary School, 
pp. 207-210. 
0 
0 
0 
13. Visits to ethnic groups in the community. 
14. Utilization of teachers, pupils and visitors 
from abroad. 
15. Use of group and individual research. 
16. Foreign service projects such as CARE and UNESCO. 
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0 
0 
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CHAPTER III 
UTILIZATION OF PRINCIPLES OF WORLD UNDERSTANDING 
IN SIXTH GRADE SOCIAL STUDIES TEXTBOOKS 
No matter what particular approach is employed for, 
the purpose of developing world understanding in elementary 
school children certain principles of world understanding 
should become evident to the students~ T.he following is 
a composite listing divided into three categories derived 
from several. sources.1 To be noted is the fact that there 
is no particular order of arrangement in te~ms of a hierachy 
of importance of these principles of world understanding 
within the three categories nor is there a particular order 
of arrangement of the three categories. 
I. We live in a world composed of many peoples, 
cultures and countries. 
1 
A. The way people live is in a large part 
the result of their heredity, geographical 
environment and traditions. 
B. Within a country live people of differing 
ways of life and various ways of thinking, 
feeling and believing. 
c. People living in different lands speak and 
act in a national framework different from 
peoples in other lands. 
Sources from which these understandings have been 
selected are found in Appendix A. 
. . 
0 
0 
0 
D. There are more non-Christians in the world 
than Christians. 
E. There are more 11 colored11 people in the world 
than '*white." 
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F. Two-thirds of the world's population is hungry. 
G. More than one-third of the world's pppulat~9n 
.is illiterate. 
H. Countries are very much like people and are 
affected by their size, location, history and 
beliefs. 
I. Standards of right and wrong vary throughout 
the world. 
J. The entertainment of a country reflects its 
intellectual level, its technical strides and 
the physical and spiritual ch~racteristics 
which it esteems. 
K. 'We live in a world of many forms of government. 
Democracy and communism are two different forms 
of government - two different.ways of l!fe; but 
both propose a method by which man can gain 
freedom from want and hunger and live a happy 
life. 
M. We have two and one-half billion neighbors. 
II. We live in an interdependent world. 
A. Men, no matter where they live in the world, 
face similar needs, desires and problems. 
B. Social, economic, political and cultural 
communications are imperative in an inter-
dependent world. 
a. There are conflicts between countries, but 
people in all parts of the world are trying 
to learn to live peacefully together in the 
world community. 
D. Man can reach by air any point on the globe 
within 36 hours. 
0 
0 
0 
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E. Specialization and mass production in industry 
and improved means of transportation and com-
munication have brought the peoples ,of the 
world into the closes~ proximity. 
F. 
G. 
H. 
I. 
J. 
Nations rely upon each other for the exchange 
of raw materials and fini,shed products. 
A country's domestic policy is dependent 
upon its foreign policy and vice-versa. 
The United Nations system is the most com-
prehensive effort to date of cooperation 
among nations. 
Our actions at home are sources of propaganda 
abroad. 
Because of the vast and varied fields of 
inquiry in today•s world, most of the peoples 
in the world rely considerably upon specialists 
in every field of endeavor to int~rpret and 
interpolate facts, situations and information 
for them. 
III. Changes are always taking place in society, yet 
they are usually gradual and may not be beneficial 
to man. 
A. Man h~s increased his control over his physical 
environment sufficiently so that he is no longer 
so completely at its mercy aa~in ~ormer times. 
B. Man throughout the centuries has been striving 
to conquer disease. 
c. Manta inventions and discoveries have increased 
his standard of living, his leisure and his 
power to produce and distribute goods. 
D. The various industries l'lhich a society has 
developed affect its citizens* living habits 
and their political and economic thinking. 
E. Most of the nations of the world are struggling 
for technical advances. 
F. 1The world 1.s population ia rapidly outstripping 
its resources. 
0 
0 
0 
G. Governments are created to coordinate certain 
social activities and to protect both the 
individual and the group •. 
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H. Many colonial countries of the world today have 
been and are attempting either through1peaceful means or revolution to become nations. 
Since it has been illustrated that the development 
·of world understanding is a responsibility of the elementary 
school and that not until approximately the sixth grade do 
children develop a somewhat intelligent conception of time 
and space, the following sixth grade social studies text-
books, selected arbitrarimy, have been analyzed in terms 
of their utilization of the. thirty-one principles of world 
understanding: 
1. Exploring the Old World 
2. Homelands Beyond the Seas~ 
3. Living Together in the Old World 
4. Neifihbors Across the Seas 
5. World Way~ 
6. YourWorld and Mine2 
' The results of this analysis will be presented on the 
ensuing pages. Each understanding will be considered 
1The writer at this time would like to thank the members 
of two graduate classes in Social Studies in the Elementary 
School of Boston University School of Education for validating 
the placement of these thirty-one principles of world under-
standing into the above three categories. 
2A complete bibliographical l~sting of these books 
will be found in Appendix B. 
0 
0 
0 
individually and the number of times it is mentioned 
(whether directly or implied) will be indicated. For pur-
poses of clarification when an understanding is recorded 
as mentioned directly, it is stated in the same manner as 
the understanding; when an understanding is recorded as 
implied, according to Websterts New Collegiate DictionarY, 
it is involved "in substance or by fair inferences" or by 
. 
implication, "when not expressly stated." 
TABLE 1.--Utilization of the following principle in six 
sixth grade social studies textbooks: The way people live 
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is in a large part the resUlt of their heredity, geographical 
~nvironment and traditions. 
Books Number of Times Stated 
Directly Implied 
ExElorin5 the Old World ••••••••••• 0 0 
Homelands Be~ond the Seas ••••••••• 1 2 
Livins Tosether in the Old World •• 0 2 
Nei5hbors Across the Seas ••••••••• 0 0 
World Ways•••••••••••••••••••••••• 1 3 
Your World and Mine ••••••••••••••• 0 2 
Total !> 2 9 
TABLE 2.--Utilization of the following principle in six 
sixth grade social studies textbooks: Within a country 
1ive people of differing ways of li~, and various ways 
of thinking,. feeling and believing. 
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Books Number of Times Stated 
EgPlorips the Old World••••••••••• 
Homelands Beyond the Seas ••••••••• 
Living Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways ••••••••• • ••• • •• ., ••• e ••.• 
Your World and Mine••••••••••••••• 
Total 
~irectly 
0 
0 
5 
0 
0 
1 
6 
Implied 
0 
0 -
0 
4 
0 
2 
6 
TABLE 3.--Utilization of the following principle in six 
sixth grade social studies textbooks: People living in 
different lands speak and act in a national framework 
different from peoples in other lands. 
Books 
Exploring the Old World••••••••••• 
Homelands Beyond the Seas ••••••••• 
Living Together in the Old WorlJ! •• 
Nei5hbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine••••••••••••••• · 
Total 
Number of 
Directly 
0 
0 
0 
0 
0 
0 
0 
Times Stated 
Implied 
0 
0 
0 
1 
0 
0 
1 
0 
0 
0 
TABLE 4.--Utilization o~ the following principle in six 
sixth grade social studies textbooks: There are more non-
Christians in the world than Christians. 
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Books Number of Times Stated 
E;Ploring the Old'World ••••••••••• 
. Home~ands Bex;ond the Seas • •••.••••• 
Living Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine••••••••••••••• 
Total 
Directly 
0 
0 
0 
0 
0 
0 
0 
Implied 
0 
0 
0 
0 
0 
0 
0 
TABLE 5.--Utilization of the following principle in six 
sixth grade social studies textbooks:· There are more 
:.3 "colored" people in the world than ''white." 
Books 
Exploring the Old Wor~d ••.•••••••• o 
Homelands Beyond the Seas ••••••••• 
Living Together in the Old World •• 
Neishbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine ••••••••••••••• 
Total 
Number of Times Stated 
Directly 
0 
0 
0 
0 
0 
0 
0 
Implied 
0 
0 
0 
0 
0 
0 
0 
0 
0 
··0 
TABLE 6.-aUtilization of the following principle in six 
sixth grade social studies textbooks: Two-thirds of the 
world's population is hungry. 
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Books Number of Times Stated 
Exploring the Old World ••••• · •••••• 
Homelands Bezond the Seas ••••••••• 
Livins Together in the Old World •• 
Neighbors Across the Seas··~··•••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine••••••••••••••• 
· Total 
Directly 
0 
0 
1 
0 
0 
0 
1 
Implied 
1 
0 
0 
6 
0 
0 
7 
TABLE 7.--Utilization of the following principle in six 
sixth grade social studies textbooks: More than one-third 
of the world's population is illiterate. 
Books 
EftPloring the Old World••••••••••• 
Homelands Beyond the Seas ••••••••• 
Living Together in'the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine••••••••••••••• 
Tqtal 
Number of Times Stated 
Directly 
0 
0 
0 
0 
0 
0 
0 
Implied 
2 
3 
2 
1 
0 
0 
8 
TABLE B.--Utilization of the following principle in six 
sixth grade social studies textbooks: Countries are very 
much like people and are affected by their size, location, 
history and beliefs. 
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Books Number of Times Stated 
Explorins the Old World ••••••••••• 
Homelands Beyond the Seas ••••••••• 
Livins Tosether in the 01d World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine ••••• • •• · •• • •••• 
Total 
Directly 
0 
0 
o· 
0 
0 
0 
0 
Implied 
0 
0 
1 
0 
0 
0 
1 
TABLE g.--Utilization of the following principle in six 
sixth grade social studies te~tbooks: Standards of right 
and wrong vary throughout the world. '· 
Book~ 
Exploring the Old World ••••••••••• 
Homelands Beyond the Seas •••• ~ •••• 
Living Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine••••••••••••••• 
Total 
Number of Times Stated 
Directly 
0 
0 
1 
0 
0 
0 
1 
Implied 
0 
0 
1 
0 
0 
0 
1 
c 
0 
91 
TABLE 10.--Utilization of the following principle in six 
sixth grade social stUdies textbooksi The entertainment of 
a country reflects its intellectual level, its technical 
strides and the physical and spiritual characteristics which 
it esteems. 
Books 
Exploring the ·old World ••••••••••• 
Homelands Beyond the Seas ••••••••• 
Living Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine••••••••••••••• 
Total 
Number of Times Stated 
Directly 
0 
0 
2 
0 
1 
0 
3 
Implied 
0 
0 
3 
0 
1 
1 
5 
TABLE 11.--Utilization of the following principle in six 
sixth grade social studies textbooks: We ~ive in a world of 
many forms of government. 
m Books 
Exploring the Old World ••••••••••• 
Homelands Beyond the Seas ••••••••• 
Livins Tosether in the Old World •• 
Neishbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine••••••••••••••• 
Total 
Number of Times Stated 
Directly 
9 
1 
2 
10 
23 
3 
~ 
Implied 
9 
41 
26 
4 
1 
10 
91 
0 
0 
0 
TABLE 12.--Utilization of the following principle in six 
sixth grade social studies textbooks: Democracy and 
communism are two different forms of government - two 
different ways of life; but both p~opose a method by which 
man can gain freedom from want and hunger and live a happy 
life. 
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Books Number of Times Stated 
Explorins the Old World ••••••••••• 
Homelands Beyond the Seas ••••••••• 
Living Together in the Old World •• 
Neighbors ~eros~ the Seas ••••• o~e 
World Ways ••• ~••••••••••••••••••• 
Your World and Mine•••••!••••••••• 
Total 
Directly 
Q. 
0 
0 
3 
0 
0 
~ 
Implied 
0 
0 
2 
0 
1 
1 
4 
TABLE 13.--Utilization of the following principle in six 
sixth grade social studies textbooks: We have two and one-
half billion neighbors. 
Books 
Exploring the Old World ••••••••••• 
Homelands Beyond the Se~s ••••••••• 
Living Tosether in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine ••••••••••••••• 
Total 
Number of Tim~s Stated 
Directly 
0 
0 
0 
0 
0 
0 
0 
Implied 
0 
0 
0 
1 
0 
0 
0 1 
c 
0 
0 
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TABLE 14.--Utilization of the following principle in six 
sixth grade social studies textbooks: Me~, no matter where 
they live in the world, face similar needs, desires and 
problems. 
Books 
Exploring the Old World ••••••••••• 
Homelands Beyond the Seas ••••••••• 
Living Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine •••••• ; •••••••• 
Total 
Number of Times Stated 
Directly 
0 
0 
0 
1 
0 
4 
5 
Implied 
. 1 
0 
0 
0 
1 
0 
2 
TABLE 15.--Utilization of the fOllowing principle in six 
sixth grade social studies textbooks: Social, economic, 
political and cultural communications are imperative in 
an interdependent world. 
Books 
Exploring the O~d World., •••••• • ~: •• 
Homelands Beyond the Seas ••••••••• 
Living Tosether in the Old World •• 
Nei5hbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine ••••••••••••••• 
Total 
Number of Times Stated 
Directly 
0 
0 
0 
0 
0 
0 
0 
Implied 
0 
0 
0 
0 
0 
0 
0 
c 
0 
TABLE 16.~-Utilization of the fo11owing principle in six 
sixth grade social studies textbooks: There are conflicts 
between countries, but people in all parts of the world 
are trying to learn to live peacefully together in the 
world community• 
Books 
Exploring the 01d World&•••••••••• 
Homelands Beyond the Seas •• ~•••••• 
Living Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine ••••••••••••••• 
Total 
Number of Times Stated 
Directly 
1 
0 
0 
0 
0 
0 
1 
Implied 
0 
0 
1 
2 
1 
0 
4 
TABLE 17.--Utilization of the following principle in six 
sixth grade social studies textbooks: Man can reach 
by air any point on the globe within 36 hours. 
Books 
Exploring the Old World ••••••••••• 
Homelands Beyond the Seas ••••••••• 
Livins Tosether in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine••••••••••••••• 
Total 
Number of Times Stated 
Directly 
0 
0 
0 
0 
1 
0 
1 
Implied 
0 
2 
0 
3 
0 
0 
5 
0 
0 
0 
TABLE 18.--Utilization of the follo1dng principle in six 
sixth grade social studies textbooks: Specialization and 
mass production in industry and improved means of trans-
portation and communication have brought the peoples of 
the world into the closest proximity. · 
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Books Number of Times Stated 
E!Plorins the Old World••••••••••• 
Homelands Beyond the Seas ••••••••• 
Living Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine••••••••••••••• 
Total 
Directly 
0 
0 
0 
0 
1 
0 
1 
Implied 
0 
0 
0 
3 
1 
5 
9 
TABLE 19.--Utilization of the following principle in six 
sixth grade social studies textbooks: Nations rely upon 
each other for the exchange of raw materials and finished 
products. 
Books 
Exploring the Old World••••••••••• 
.Homelands Beyond the Seas ••••••••• 
Living Together in the Old World •• 
Neishbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine••••••••••••••• 
Total 
Number of 
Directly 
26 
32 
13 
52 
19 
30 
172 
Times Stated 
Implied 
4 
12 
3 
28 
6 
12 
6s 
.~ 
96 
TABLE 20.--Utilization of the following principle in six 
sixth grade social studies textbooks: A country's domestic 
policy is dependent upon its foreign policy and vice-versa. 
Books 
E;plorin& the Old World ••••• $••••• 
Homelands Beyond the Seas ••••••••• 
Livins Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine••••••••••••••• 
Total 
Number of Tlmes Stated 
Directly 
0 
o~ 
0 
0 
0 
0 
0 
.. 
Implied 
0 
0 
0 
0 
0 
0 
0 
TABLE 21.--Utilization of the following principle in s~x 
sixth grade social studies textbooks: The United Nations 
system is the most comprehensive effort to date of cooper-
ation among nations. 
Books 
E;plorins the Old Worla••••••••••• 
Homelands Beyond the Seas ••••••••• 
L~ving Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine ••••••••••••••• 
Total 
Number of Times Stated 
Directly 
0 
0 
1 
1 
0 
2 
Implied 
0 
2 
0 
1 
0 
1 
4 
0 
TABLE 22.--Utilization of the following principle in six 
sixth grade social studies textboo~s: Our actions at 
home are sources of propaganda abroad. 
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Books Number of Times Stated 
E;plorins the Old World ••••••••••• 
Homelands Beyond the Seas ••••••••• 
Living Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine••••••••••••••• 
Tptal 
Directly 
0 
0 
0 
0 
0 
0 
0 
Implied 
0 
0 
0 
0 
0 
0 
0 
TABLE 23.--Utilization of the following principle in six 
sixth grade social studies textbooks: Because of the 
vast and varied fiel4s of inquiry in today 1 s world, most 
of the peoples in the world rely considerably upon special-
ists in every field of endeavor to interpret and interpolate 
facts, situations and information for them. 
Books Number of Times Stated 
Directly1 Implied 
Exploring the Old World••••••••••• 0 0 
Homelands Beyond the Seas ••••••••• 0 0 
~ving Together in the Old World •• 0 0 
Neighbors Across the Seas ••••••••• 0 2 
World Ways•••••••••••••••••••••••• 0 0 
Your World and Mine ••••••••••••••• 0 0 
Total 0 2 
0 
0 
0 
TABLE 24.--Utilization of the following principle in six 
sixth grade social studies textbooks: Man has increased 
his control over his physical environment sufficiently 
so that he is no longer so completely at its mercy as 
in .former times. · 
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' . 
Books N~ber o~ Times Stated 
Explorins the Old World ••••••••••• 
Homelands Beyond the Seas ••••••••• 
Livins Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine. • • • ••• • • ·• • •••• 
Total 
Directly 
0 
0 
0 
0 
0 
0 
0 
Impli'ed 
0 
1 
0 
0 
9 
0 
10 
TABLE 25.--Utilization of the following principle in six 
sixth grade social studies textbooks: ~~n throughout 
the centuries has been striving to conquer disease. 
Books 
~eRloring the Old World ••••••••••• 
Homelands Beyond the S~as ••••••••• 
Living Together in the Old World •• 
Neishbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mlne••••••••••••••• 
Total 
Number of Times Stated 
Directly 
0 
0 
1 
2 
1 
1 
5 
Implied 
1 
0 
0 
2 
0 
1 
4 
99 
TABLE 26.--Utilization of the following principle in six 
sixth grade social studies textbooks: Mants inventions 
and discoveries have increased his standard of living, 
his leisure and his power to produce and distribute goods. 
Books 
E;ploring the Old World ••••••••••• 
Homelands Beyond the Seas ••••••••• 
Living Tosether in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine ••••••••••••••• 
Total 
Number of Times Stated 
Directly 
2 
0 
0 
3 
3 
0 
8 
Implied 
1 
0 
0 
3 
6 
1 
1 1 
TABLE 27.--Utilization of the following principle in six 
sixth grade social studies textbooks: The various in-
dustries which a society has developed atfect its citizens' 
living habits and their political and economic thinking. 
Books 
E;ploring the Old World ••••••••••• 
Homelands Beyond the Seas ••••••••• 
Living Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine••••••••••••••• 
Total 
Number of Times Stated 
Directly 
0 
0 
0 
0 
0 
0 
0 
Implied 
0 
0 
0 
0 
1 
1 
2 
0 
TABLE 28.--Utilization of the following principle in six 
sixth grade ·social studies textbooks: Most of the nations 
of the world are struggling for technical advances. 
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Books Number of ~imes· Stated 
ExploriPS the Old World ••••••••••• 
Homelands Beyond the Seas ••••••••• 
Living Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways ......................... . 
Your World and Mine ••••••••••••••• 
Total 
Directly 
0 
0 
0 
0 
0 
0 
0 
Implied 
0 
0 
0 
0 
0 
0 
0 
TABLE 29.--Utilization of the following principle in six 
sixth grade social studies textbooks: The world's popu-
lation·is rapidly outstripping its resources. 
Books 
Exploring the Old World ••••••••••• 
Homelands Beyond the Seas ••••••••• 
Living Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine••••••••••••••• 
Total 
Number of Times Stated 
Directly~ 
0 
,. 0 
0 
0 
0 
0 
0 
Implied 
0 
0 
0 
0 
0 
0 
0 
~· 
TABLE 30.--Utilization of the following principle in six 
sixth grade social studies textbooks: Governments are 
·created to coordinate certain social activities and to 
protect both the individual and-the ~roup. 
101 
Books Number of Times Stated 
Exploring the Old World ••••••••••• 
Homelands Beyond the Seas ••••••••• 
Living Together in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine ••••••••••••••• 
Total 
Directly 
0 
0 
0 
0 
2 
2 
4 
Implied 
0 
0 
0 
0 
1 
0 
1 
TABLE 31.--Utilization ot the following principle in six 
sixth grade social studies textbooks: Many colonial 
countries of the world today have been and are attempt-
ing either through peaceful means or revolution to be-
come nations. 
Books 
Exploring the Old World••••••••••• 
Homelands Beyond the Seas ••••••••• 
Livins Tosether in the Old World •• 
Neighbors Across the Seas ••••••••• 
World Ways•••••••••••••••••••••••• 
Your World and Mine ••••••••••••••• 
' ' 
Total 
l30STON UNIVERSITV 
f;DUCATION LIBRARY 
Number of Times Stated 
" Directly 
2 
4 
9 
12 
0 
9 
36 
Implied 
0 
0 
1 
0 
0 
0 
1 
c 
0 
CHAPTER IV 
SUMMARY AND CONCLUSIONS 
In order to consider the utilization of the thirty-
one principles of world understandings in the six afore-
mentioned sixth grade social studies textbooks, the follow-
ing table will, perhaps, prove to be useful. 
TABLE 32.--Principles of world understanding in ascend-
ing order of the number of times stated, directly and 
implied, in six sixth grade social studies textbooks. 
Principle of World Understanding Times Stated 
There are more non-Christians in the 
world than Christians•••••••••••••••••••••• 0 
There are more "coiored 11 people in 
the world than 1.'whif.e".••••••••••••••••••••• 0 
Social, economic, pol2tical and cul-
tural communications are imperative 
ih an interdependent world••••••••••••••••• 0 
A country's domestic policy is de-
pendent upon its foreign policy and 
vice-versa••••••••••••••••••••••••••••••••• 0 
Our actions at home are sources of 
propaganda abroa~··•••••••••••••••••••••••• 0 
Most of the nations of the world are 
struggling for technical advances •••••••• ~. 0 
The world's population is rapidly out-
stripping its resources•••••••••••••••••••• 0 
0 
0 
0 
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Principle of World Understanding Times Stated 
People living in different 'lands speak 
and act in a national framework differ-
~nt from peoples in other lands.............. 1 
Countries are very much like people and 
are affected by their size, locat~on, 
history and belie~s•••••••••••••••••••••••••• 1 
We have two and one-half billion 
neighbors•••••••••••••••••••••••••••••••••••• 1 
Standards of.right and wrong vary 
throughout the world••••••••••••••••••••••••• 2 
Because of the vast and varieq fields 
or inquiry in today's world, most of 
the peoples in the world rely considerably 
upon specialists in every field of en-
deavor to interpret and interpolate facts, 
situations and information for them •• o••••••• 2 
The various industries which a society 
has developed affect its citizens• 1iving 
habits and their political and economic 
thinking••••••••••••••••••••••••••••••••••••• 
There are conflicts between countries, 
but people in all parts of the world 
are trying to learn to live peacefully 
2 
together in the world communitY•••••••••••••• 5 
Governments are created to coordinate 
certain social activities and to pro-
tect both the individual and the group....... 5 
Man can reach by air any point on the 
. globe within 36 hours•••••••••••••••••••••••• 6 
Democracy and communism are two different 
forms of government - two different ways 
of life; but both propose a method by 
which man can gain freedom from want and 
~unger and 1ive a happy life••••••••••••••••• 7 
Men, no matter w~ere they live in the 
world, race similar needs, desires and 
problems•••••••••••••••··~···•••••••••••••••• 7 
0-
0 
0 
Principle of World Understanding Times Stated 
Two-thirds of the world 11s population 
is hungry••••••••••••••••••••••••••••••••••• 8 
More than one-third of the world's 
population is illiterate•••••••••••••••••••• 8 
The entertainment of a country reflects 
its intellectual level, its technical 
strides and th~ physical and spiritual 
characteristics which it esteems............ 8 
The United Nations system is the ~oat 
comprehensive effort to date of cooperation 
among nations••••••••••••••••••••••••••••••• _ 8 
Man throughout the centuries has been 
striving to conquer disease••••••••••••••••• 9 
Specialization and mass production in in-
dustry and improved means of trans-
portation and communication have brought 
the peoples of the world into the closest 
proximitY••••••••••••••••••••••••••••••••••• 
< 
Man has increased his control over his 
physical environment sufficiently so that 
he is no longer so completely at its 
10 
mercy as in former times•••••••••••••••••••• 10 
T.he way people live is in a large part 
the result of their heredity, geographical 
environment and traditions•••••••••••o•••••• 11 
Within a country live people of differing 
ways of life, and various ways of think-
ing, feeling and believing•••••••••••••••••• 12 
Manta inventions and discoveries have in-
creased his standard of living, his 
le~sure and his power to produce and dis-
tribute goods••••••••••••••••••••••••••••••• ,19 
Many colonial countries of the world today 
have been and are attempting either 
through peaceful means or revolution to 
become nations•••••••••••••••••••••••••••~•• • 37 
0 
0 
Principle of World Understanding 
We live in·a world of many forms of 
105 
Times Stated 
government••••••••••••••••••••!••••••••••••••••• 139 
Nations rely upon each other for the 
exchange of raw materials and fin-
ished products•••••••••o•••••••••••••••••••••••• 237 
Seven principles of world understanding are not used 
in any of th~ six social studies textbooks. Eighteen 
principles are applied ten times or less. Six principles 
are employed eleven times or over. 
Principles of world understanding are directly stated 
three hundred and one times. The principles are implied 
two hundred and fifty-four times. In total the principles 
are mentioned five hundred and fifty-five times, in the six 
sixth grade social studies textbooks. 
Homelands Beyond the Seas employs eight of the thirty-
one principles of world understanding; E;elorins the Old 
World uses nine of them; World Ways and Your World and Mine 
utilize fourtee~of them; Living Together in the Old World 
applies sixteen of them; and Neighbors Across the Seas 
employs seventeen of them. 
Research indicates that elementary school children are 
capable of and eager to understand their world. I~ would seem 
from the above facts, that these six sixth grade social studies text-
books are not ~mploying a substantial number of understandings 
toward this end. If the schools intend to develop 
0 
0 
0 
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world understanding in their students and if they maintain 
the use of social studies textbooks as a basis for tbis 
objective, it would appear that a revision of these text-
books is.in order so that children m~y understand more 
completely and more comprehensively the world in which 
they live. 
This study indicates that 
1. There is no basic conflict between the develop-
ment of national sentiments and world under-
standing. 
2. Education is responsible for the development 
of world understanding. 
3. T.he foundations for teaching world understand-
ing should be laid and begun at the elementary 
school level. 
4. The teacher plays a fundamental and in-
strumental role in the development of world 
understanding in the elementary school 
youngster. 
5. In order for a child to understand the world, 
its peoples and its problems, he should possess 
a sense of time and space. 
6. Any program which strives to develop world under-
standing should include the following object-
ives so that pupils 
a. know about the peoples of the world and 
why they live as they do; 
b. see their relationship with the world and 
its peoples; 
c. utilize many sources at information in mak-
ing responsible judgments and opinions; 
d. learn habits of critical thinking; 
e. appreciate the different cultures,. 
countries and value systems which exist in 
the ~orld today; 
0 f. realize that our ways o~ doing things rep-resent a way o~ life of a small portion 
of the earth's populace; . 
g. recognize the United States as part o~ a 
global world; 
h. respect the ri~hts and opinions of oth~rs; 
and 
i. realize that we live in·an interdependent 
world. 
7. A program for building world understanding 
should be an integral part of all the formal 
education o~ a child. 
a. Many different approaches, including the in-
cidental, topical and principle approaches, 
are advocated-for the teaching of the develop-
ment or world understanding. 
9. The following list of activities will enhance 
and enrich any program which purports to develop 
world understanding in children: 
a. correspondence with children from foreign 
countries; 
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b. exchange of scrap books depicting the various 
phases or the life of one's country; 
c. exchange of gifts; 
d. dramatic programs; 
e. study or current events; 
.f. study of foreign newspapers; 
g. exchange of teachers ~d children among 
countries; 
h. participation in international summer camps; 
1. ado~tion·or a foreign school; 
j. 'extensive use of audio visual materials 
including movie~, slides, filmstrips, charts, 
globes, maps, exhibits, radio, television, 
tapes and records; 
·o 
0 
k. playing and singing of games and songs 
from other lands; 
1. discussion and panel groups; 
m. visits to ethnic groups in the community; 
108 
n. utilization of teachers, pupils and visitors 
from abroad; 
o. use of ~roup and.ihdividual research; and 
p. foreign service projects such as CARE and 
UNESCO. 
10. No matter which particular approach is selected 
for the development of world understanding 
in children, certain principles of world under-
standing should be made evident to students. 
11. A revision of social studie.s textbooks in terms 
of utilizing principles of world understanding 
is in order. 
o· 
APPENDIX A: SOURCES FROM WHICH THE UNDERSTANDINGS HAVE 
BEEN SELECTED . 
These sources are numbered according to the recorded 
appearance of the understandings in the study. Sources 
are only indicated for understandings which have not 
been written by the writer. 
I. A. 
I. C. 
I. D. 
I. E. 
I. F. 
I. G, 
I. H. 
I. K. 
II. C. 
Ralph c. Preston, Teachin Social Studies in the 
Elementary School 1st rev. ed.; New York: 
Ho~t, Rinehart and Winston, 1960), p, 21. 
Howard R. Anderson, 11Devel.oping an Understanding 
of World Affairs," Approaches to an Under-
standing of World·Affairs, Twenty-~ifth 
Yearbook of the National. Council. for the 
Social Studies (Washington, D.C.: National 
Council for the Social Studies, 1954), p. 2. 
Peter F. Oliva, "Essential Understandings for the 
World Citizen, tt Social Education,. Vol. XXIII 
(October, 1959), p. 267. 
Ibid. 
-
Ibid. 
-
Ibid. 
-
Leonard. s. Kenworthy, "Studying Other Countries 
and Peoples in the.Elementary School," Teach-
ins World Understandins, .~d. Ralph c •. Preston 
(Englewood Cliffs·, New lrersey: Prentice-
Hall, Inc., 1955), p. 21. 
. ~ 
Leont;trd S. Kenworthy, "International Understandings 
. Begin Early," Grade Teacher, Vol, LXXV (April, 
1958), p. 44. 
Ibid, 
-
Kenworthy, Teachins World Understanding, p. 22. 
II. D. Oliva, op, cit., p. 268, 
a 
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II, E, Evaline Dowling, 11Primary Grades," International 
Understandin5 Through the Public-Schoo~ 
Curriculum, Thirty-sixth Yearbook of the 
National Society for the Study of Education,. 
Part II (Bloomington, Ill.: Public School 
Publishing Company, 1937), p, 52, 
II, H, Dorothy McClure, The Treatment of International 
A encies in School Histor Textbooks in 
the United States Washington, D,C,: 
Unesco, Relations Staf~, Department of 
State, Superintendent of Documents, u.s. 
Government Printing Office, 1951~, p, 25, 
quoted in Mer;rill F. Hartshorn, .'The Im-
provement of Instructional Materials," 
Approaches to an Understandins of World 
Affairs, Twenty-fifth Yearbook of the 
National Council for the Social Studies 
(Washington, D.C.: National. Council for 
the Social Studies, 1954), p, 464, 
II. I. Oliva, loc, cit, 
III. Preston, op, cit,, p~ 21, 
III. A, Ibid, 
-
III, C, Ibid, 
-
III. E, Oliva, loc, cit, 
III. F. Oliva, op. cit,, p, 266, 
,III, G; Preston, loc, cit. 
0 
0 
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APPENDIX B: BIBLIOGRAPHICAL LISTING OF SIXTH 
GRADE SOCIAL STUDIES TEXTBOOKS 
Carls, Norman and Sorens~n, Frank E. Neishbors Across 
the Seas. 1st ed. rev~sed. Philadelphia: The 
John c. Winston Company, 1949. 
Cutright, Prudence, et. al. ~~1ng Tosether in the· Old 
World. 2nd ed. revised.. New York: The MacMillan 
Company, 1958. 
Dawson, Grace S.,~Ttegg~;Ernest 
Your World and Mine: Nei 
Boston: Ginn and Company, 
e. 
Hamer, 0. Stuart, et. al. Explorins the Old World. 
Chicago: Follett Publishing Company, 1955. 
Thurston, Ernest L., and Hankins, Grace c.. Homelands . 
Beyond the Seas. Columbus, Ohio: Iroquois Publish-
ing Company, Inc., 1960. 
Todd, Paul Lewis, and Cooper, Kenneth s. World Ways. 
New York: Silver Burdett Company, 1954. 
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Anderson, Howard R. "Developing an Understanding of World 
Affairs, 11 Approaehes to an Understanding oi' World 
Affairs. . Twenty-fifth Yearbook of the National Council 
for the Social Studies, Washington, D.O.: National 
Council for the Social Studies, 1954, pp. 1-10. 
Brunauer, Esther Oaukin. 11The Development of International 
Attitudes," International Understanding Through. the 
Public-School CurricUlum, Thirty-sixth Yearbook oi' 
the National Society for the Study of Education, 
Part II, Bloomington, Ill.: Public School Publishing 
Company, 1937, pp. 25-32. 
Carls, Norman and Sorenson, Frank E. Neighbors Across the 
Seas. 1st ed. revised. Philadelphia: The John 0. 
WinSton Company, 1959. 
Carr, William G. Education for World Citizenship. California: 
Stanford University Press, 1928. 
Cleveland, Harlan. "The Real International World and the 
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Twenty-eighth.Yearbook of the National Council for the 
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